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The Effect of Using YouTube on Enhancing Listening Skills among EFL Students at

the University of Jordan

Adel Mohammad Mahmud Khalifa

Collage of Applied Sciences and Technology- Al-Awata

Abstract: This quasi-experimental study aimed to investigate the effect of using
YouTube on enhancing students’ listening skills at the university stage as they face
some difficulties on grasping the listening tasks. One question was addressed to
achieve the purpose of this study; are there any statistically significant differences at
the level of (a=0.05) in the listening skills mean scores of English Communication
Skills 100 Students at the University of Jordan attributed to the teaching method
(Using YouTube vs. conventional method)? The study was conducted at the
University of Jordan during the first semester at the academic year 2018/2019. The
participants were 50 students divided into 25 students as experimental group and 25
as control one. The researcher used the pre-post test to collect the data for this study.
Then, data were analyzed using SPSS package (ie. ANCOVA). The findings of the
study showed that the experimental group listening skills have enhanced better than
the control one. This was because of the use of YouTube in English classes as a

complementary material. Also, the findings showed statistically significant differences
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between the mean score of the experimental group and the mean score of the control
one. Based on the study findings, the researcher recommended using "YouTube" in
English language classes to develop students’ listening skills and conduct other studies

on the effect of YouTube on enhancing students’ listening.

Keywords: YouTube, listening, English communication skill 100.
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Introduction

Listening skills are considered as the important source of the language input and
one of the basic skills that drive language learners to improve and acquire the target
language. Also, listening skills are very important to make an effective interaction
process between speaker and the listener.

Students need to listen, and understand what their lecturers say and respond to
it. Also, if they are incapable of listening effectively, their communication will break
down and find many difficulties in learning the target language.

It is so clear that the lack of listening to native speakers in a real conversation is a
big barrier which faces students to practice real listening situations. This leads
researchers to rethink in helpful instruments to use in class to imitate the authentic.

Richards (2008) stressed that teaching listening skills have attracted greater
interest in the recent years. Many studies investigated that listening skills are essential
in language learning. University admission exams, exit exams, and other examinations
like (TOEFL) and (ILETS) include listening and speaking tests. This indicates that
listening skills are essential to second-language proficiency.

Dimitriu (2017) stated that teaching and learning English at the academic stage

are an important and difficult job. It needs a careful planning from language teachers.
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Many undergraduate curricula focus on teaching English for Specific Purposes. They
aim to give students as much vocabulary as possible to establish a high level of
communication in language classes.

Nguyen, et al. (2014) stated that learning and teaching English are affected by
some factors. They asserted that “beginning from teaching style, communicative
activities, teachers' ability in classroom organization, lesson preparation, teachers use
of teaching aids and technology, and students' confidence in using oral English in class
activities.” (p.94)

Moreover, Albaddi (2013) stated that the technological innovations in the 21
century have changed the ways of teaching and learning. This scientific technological
development has a major impact on education. Each academic field encourages the use
of technology to develop and enhance student’s learning, especially, in English
language teaching and learning.

All over the world, the focus on the role of technology in language teaching-
learning has become a helpful complementary factor for both teachers and learners as

technology plays an operative role in 21th century.

Background

The goal of teaching listening skills is to achieve efficiency in using language.
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Also, English language Learners should be able to make themselves understand the
spoken language. English language learners face difficulties in understanding native
speakers either in oral communication or once they speak on TV and movies.

Rost (2011) expressed that listening is important to all language learners. It is
one of the components of spoken language processing. One cannot speak a language
without listening. Listening is also an area connected with other areas and fields.
Listening is relevant to human, applied, social and natural sciences.

This study attempts to provide a perspective about using YouTube as an
instrument that can be used inside English language classrooms among English
Communication Skills 100 Students at University of Jordan. It also investigates
whether YouTube is a useful resource to teach listening skills in EFL classrooms.

Harmer (2003) stated that using videos can add extra dimensions to students'
learning experience, which are: firstly, practicing language in-use, secondly, raising
cultural awareness where video allows students to look at situations far beyond their
classrooms, thirdly, the creation when the students use video camera themselves, they
are offered the chance to create memorable and enjoyable learning images.

Moreover, Berk (2009) stated that the importance of the videos comes
from their probable role in achieving the usefulness of the verbal and nonverbal

linguistic content, rhythm and emotion among language learners. Besides, this drives
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the learners to recognize the nature of sounds (spoken language) and connects them
with the scene (as if in real situations to use a language). Moreover, this helps the
language learner to remember the spoken language related with the pictures within
the videos. Most importantly, it is useful to apply this process in the classrooms to
promote language learning.

According to Damronglaohapan and Stevenson (2013) when teachers decide on
the source of visual media to be used in the classroom, they must consider several
factors such as cost, appropriateness of content, and relevance to the learners.
YouTube is considered a free, easy source of material that includes videos, music,
documentaries, and movies.

A YouTube website is one of the important inventions which have a noticeable
effect on the teaching and the learning process. Zainol Abidin, et al. (2011) stated
that YouTube is widely known as an internet website which contains millions of
created and authentic videos in several subjects of life. This website includes a variety
of the content of videos and video clips. Many videos can assist English language
teaching and can be used in language skills enhancement.

Several researchers studied the use of YouTube in the ELT process and gave
their ideas how to use it in language classrooms. Alhamami (2013) stated the features

of YouTube as follows: “popularity, availability, easy access, and easiness of use”. Many
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language teachers and learners start using YouTube to teach and learn languages by
uploading and downloading language videos containing various dialects and content to
facilitate language learning.

Silviyanti (2014) stated that the use of YouTube seems to be interesting,
motivating, and useful to students in a listening class. Moreover, it has a positive effect
on students' language learning process. Students seem to be very passionate and eager
to watch YouTube videos then practice to pronounce words and to speak like native
speakers.

Furthermore, Watkins and Wilkins (201 1) stated that YouTube is an
appropriate instrument to teach English and expose students to a variety of English
dialects. Short videos in various dialects are considered easy to be found and accessed
in YouTube, and the huge variety of content and cultures is interesting to students.
Short videos allow for the largest variety of accents and situations to be experienced
by students in the classroom.

Terantino (2011) expressed that YouTube provides a good access to language
and culture-based videos and instruction from all over the world. It is a source for
student and teacher-created loaded videos. Most importantly, YouTube videos provide
students with a good chance to engage in the target language.

Muchtar, et al. (2015) stated that since YouTube videos are observed through
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sight and sound, teachers and learners can easily find new ways to use these videos to
enhance students’ listening skills in a classroom. They also use them in English
conversation in the class, along with using such videos to enhance these skills, through
engaging students in watching authentic English language situations.

Muric (2010) studied the use of online video recordings from the video server,
and its possibility within English lessons inside the classroom. The researcher found
that the students enjoyed lessons based on using recordings found on YouTube. Also,
he found that YouTube can be used as an enormous source of authentic and actual
teaching materials which can enrich a teacher's English lessons and from which
students can benefit.

Algahtani (2014) studied the effectiveness of using YouTube in enhancing
English foreign language students listening comprehension skills. The study was
conducted in the Kingdom of Saudi Arabia and aimed to examine the effect of
YouTube as a teaching instrument to enhance Saudi EFL students' listening skills. The
positive results indicated that the use of YouTube was beneficial to EFL students, and
encouraged them to develop their listening skills.

Omar (2017) explored the impact of YouTube on enhancing listening and
speaking skills of the EFL learners. The findings showed that English language

learners used YouTube to develop their listening and speaking skills, motivating them

02024/ 53 (poldl) sl 3 il ot



The Effect of Using YouTube on Enhancing Listening Skills among EFL Students at the

University OfJOI'dan. ey (6uuuun33)

to practice English orally and increase their participation to learn the language.
Moreover, YouTube made students familiar with the native English speakers' culture
and this enhanced their understanding of the language.

It is important to support the English language teaching and learning process
to increase the students' attention, and that their English language learning is not only
for a classroom purpose. This is a major problem for many students. YouTube can be
partly a tool, which helps students feel this environment and feel that a language is
alive, especially, when learning it from real life situations and that usually increases
students' motivation to learn English language. In addition, one must know that the
language learning process is a complex one, and the teachers cannot depend only on
conventional methods. Using YouTube allows students to be exposed to authentic
spoken English. This is likely to increase their motivation to participate in English
language learning process. By using YouTube in ELL classes, students can practice
learning English language in real situations inside and outside the classroom; the

YouTube attracts students to enjoy English language learning.

The Problem of the Study
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There are few opportunities for students to use English in real life situations. Students’
weak listening is a barrier that prevents them from language learning and may make
them lose motivation towards learning a target language (English language). when
learners do not have good listening, they gradually lose interest in language learning
and dislike English language even though they attend English classes.

Teaching listening skills is an integral part in the Jordanian’s English
Language curriculum at the University of Jordan. Some students face difficulties when
they communicate in English because they lack the appropriate competence and good
preparation, especially when it involves complicated conversation. Without listening
skills, students cannot communicate effectively or express their ideas.

Some English communication skills 100 students at the University of Jordan
face problems in listening English. The lack of using a language in real situations with
native speakers affects students' English language learning. Therefore, the present
study aims at investigating the effect of using YouTube on enhancing students'
listening skills of the course “English communication skills 100 at the University of

Jordan, as they are essential skills in English language learning.

Objectives of the Study

The current study aims to investigate the effect of using the YouTube on
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enhancing listening skills among English Communication Skills “100” students at the
University of Jordan. English Communication Skills 100 as it is a course for the first
year students at the University of Jordan.

It also investigates whether YouTube is a useful resource to teach listening skills
in EFL classrooms to make sure that using YouTube in the classrooms attracts
students’ attention greatly and makes classroom very interactive for language learning.
Also, it may provide students of English communication skills 100 of an environment
of self-learning.

Likewise, this study aims to probe possible statistical differences in students'
achievement when using the YouTube as an instrument to enhance listening skills
among English Communication Skills 100 Students at the University of Jordan

compared with the conventional method used to teach these skills (listening).

The importance of the Study

It is expected that the results of this study will reveal the significance of using
YouTube technology in enhancing listening and speaking skills of English
communication skills 100 students at the Language Center at the University of
Jordan. In addition;

1- EFL teachers may experience a new method of teaching listening and speaking
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skills through using YouTube videos.

2- Faculty of Foreign Languages in general and English Language departments, in
particular, may benefit from a new instrument (YouTube) to be used by the teaching
staff in teaching English foreign language (TEFL).

3- Students may use YouTube to support their self-learning process inside and outside
the classrooms.

4- English language curricula designers can adopt the social media (YouTube) in the
new curricula.

5- University lecturers offer a new intervention that can help them develop

undergraduate students’ listening skills.

The Study Terms

1. YouTube website: According to Duffy (2008) “YouTube is an American website
started in 2005. It contains millions of videos in many subjects and situations,
educational videos are one of them. Only the registered users are permitted to upload
videos on this website, while unregistered ones can watch and share videos only.
YouTube website has been classified as the second popular site in the world in 2008.”

(p.123)

In this study, YouTube is defined as “the selected YouTube" downloaded videos from
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the YouTube website used as a supplemental material. They were only associated
somehow, with the contents of the curriculum (English communication skills 100
course). Generally, these include some contents which related to the curriculum.

2. Listening skills: Vandergrift and Goh (2012) identified listening as “An important
skill which enables the learner to receive and interact with language input and
facilitates the emergence of other language skills.” (p.4)

Also, according to Thomlison's (1984), (as cited in Hamouda, 2013,1 17) “listening is
the ability to identify and understand what speaker is saying, as this involves
understanding a speaker's accent or pronunciation, grammar, vocabulary, and
comprehension of meaning."

In this study, listening skills refer to the ability of communication skills 100
students to receive and understand the sounds of the selected YouTubes, which can be
used in classroom as supplementary materials to facilitate the content of
communication skills 100 course, (listening tasks) in order to enhance their listening
skills. The listening skills will be assessed by using a pre-post test.

3. Conventional Method: It refers to the strategies and techniques that lecturers have
to follow and use when teaching English communication skills 100 students at the
University of Jordan.

4. English Communication skills 100 course: It is a selected curriculum taught to the
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first year students (2018-2019) at the University of Jordan as an obligatory
requirement. The English language teaching staff at the language Center at the
University of Jordan is concerned with supervising and teaching this course.
5. English Communication skills 100 students: They are the university students (both
male and female) enrolled in the first year at the University of Jordan (first year
2018-201 9) .
Limitations of the Study
The current study is limited to:
1. This study was limited to 50 participants of English Communication Skills "100"
students at the University of Jordan.
2. The study was conducted over the first semester of the academic year 2018-2019
at the University of Jordan and took one semester.
3. The study was limited to investigating the effect of YouTube on enhancing students'
listening skills.
Method and Procedures
Methodology of the Study

In this study, the quasi-experimental method is used. It deals with the study of
human phenomena as it is without change to verify the effect of YouTube on

enhancing students’ listening in English communication skills 100 course book. It is

02024/ 53 (poldl) sl 3 il ot



The Effect of Using YouTube on Enhancing Listening Skills among EFL Students at the

University OfJOI'dan. ey (6uunun33)

based on selection of two groups: a control group taught using the conventional
method and an experimental one taught using the YouTube as supplementary
materials.

Study Participants

The participants of this study consisted of two groups of English
communication skills ‘100" students at the Language Center at the University of
Jordan in the first semester of the academic year 2018/2019: an experimental group
which consisted of 25 students and a control group which consisted of 25 students
too. Both of them were selected randomly and took the listening and speaking tests
before and after the treatment. The YouTube videos were presented to the
experimental group (as a supplementary material) to support the conventional
method, whereas the control group was taught by using only the conventional method.
Study Instruments
The following study instrument was developed to achieve the purpose of the study:
Listening Test: The researcher developed a listening test. This listening
comprehension test was developed based on English communication skills 100 course
book at the Language Center at the University of Jordan.

Validity and Reliability of the Test

The listening pre/post-test developed by the researcher was built on the textbook of
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English communication skills “100”. After that, fourteen (14) experts of EFL and
TEFL in some Jordanian universities validated this instrument. All the experts’
comments and suggestions were taken into account by the researcher to strengthen
the quality of this instrument.

To establish the reliability of the listening test, the developed listening test was
administered to a pilot group, which consisted of twenty-three (23) students. Two
weeks later the same exam was administered to the same pilot group. The reliability
coefficient (Cronbach Alpha) was calculated to find the level of homogeneity of the
whole test. Cronbach’s value was 0.85%, which was considered acceptable.

Study Design

This study used a quantitative approach. Consequently, the design of the study was a
quasi-experimental design as represented below:

EG: o1 x Ol

CG: o1 - 01

Namely, "EG" represents the experimental group, and "CG" represents the
control group. The two groups took the same pre-test (O1 listening comprehension
test), and the same post-test (O1 listening comprehension test). The experimental
group was treated by YouTube videos as supplementary materials to a conventional

method, while a control group was only examined by conventional method.
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Statistical Processing

The data of this study were analyzed using the SPSS (Statistical Package for Social

Sciences). An Analysis of covariance (ANCOVA) was used, with the necessary

descriptive statistics, means, standard deviations, standard errors, and partial eta

squared.

ANCOVA was used to show the statistical differences in the total mean scores of the

listening skills between the two groups with regard to the teaching method (i.e. using

YouTube vs. conventional method).

Results

1. Are there any statistically significant differences at (a=0.05) in the listening skills

mean scores of English Communication Skills 100 Students at the University of

Jordan attributed to the teaching method (using YouTube vs. conventional method)?
With the intention of getting a suitable answer for this question, different statistical

procedures were used such as means, standard deviations, standard error, and analysis

of covariance (ANCOVA). The results are covered in the three following tables.
Table1: Means and standard deviations for the listening skills scores in the pre-post

test of students taking English communication skills 100 in each group

Pre test Post test
Group N

Mean SD Mean SD
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Experimental | 25 0.496 0.131 0.685 0.099
Control 25 0.480 0.104 0.536 0.166
Grand (both) 50 0.488 0.117 0.611 0.155

Tablel indicates the results of means and standard deviations for the listening skill

scores of students taking English communication skills 100 in each group. Obviously,

the post-listening mean score for the experimental group (which was taught using

YouTube) was (0.685) compared with the mean score of the control group (0.536)

(which was taught using the conventional method). To decide whether the mean

difference was statistically significant when “One-way ANCOVA” was applied; the

results are submitted in table 2 below.

Table 2: One way-analysis of covariance (ANCOVA) for the differences in listening

skills scores of students taking English communication skills 100

Type III Partial
Mean
Source Sum of DF F Sig. Eta
Square
Squares Squared
25.55 0.00
Group 0.391 1 0.391 0.357
4 0
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0.74
Total score 0.002 1 0.002 0.104 0.002
8
Error 0.704 46 0.015
Corrected
1.177 49
Total

Table 2 illustrates the results of means’ difference in listening skills scores of
students taking English communication skills 100 among the study groups using “one
way-analysis of covariance” (ANCOVA). The (f) value (25.554) tells that the mean
difference is considered to be statistically significant; as the probability value (sig =
0.000) was < 0.05. The mean difference was in favor of the experimental group,
which recorded a greater adjusted mean (0.704) compared to the lower mean
recorded by the conventional group students (0.512) (see table 3 below).

The last column in the table suggests the value of an important statistical
indicator for the effect size (partial eta squared nz); the value was (35.7%) as a
percent. It is considered to reflect a high effect greater than 0.14 (according to Cohen,
1988). It suggested a high effect of using YouTube on enhancing students’ listening
skills.

Table 3: Adjusted Post-test means and standard errors for the listening skills scores of
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students taking English communication skills 100 in each group

Post test
Group N

Mean SE
Experimental 25 0.704 0.025
Control 25 0.512 0.025

Table 3 reflects the adjusted mean values of listening skills among students taking
English communication skills 100 in each group scores that were controlled for the
pretest scores in each group. It was mentioned earlier (in table 2) that the mean
difference was statistically significant in favor of the experimental group since it

recorded the greater mean compared to the means score observed by the control

group.

Discussion of the Results

This study examined the effect of YouTube on the enhancement of English
communication skills 100 students' listening skills. Following is the research question:
1. Are there any statistically significant differences at (¢=0.05) in the listening skills
mean scores of English Communication Skills 100 Students at the University of

Jordan attributed to the teaching method (Using YouTube vs. conventional method)?
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The findings of this study indicated that there are significant differences at
(a=0.05) between the mean score of the experimental group and that of the control
one. These differences revealed that results of this study are in agreement with the
results of the related mentioned research studies such Silviyanti (2014), and Zainol
Abidin, et al. (2011) who confirmed the positive effect of the YouTube on the
listening skills.

It seems that “YouTube” played a significant role in enhancing and developing
students’ listening skills and helping them understand the content of listening tasks.
This may be attributed to the audio-visual assistance provided by YouTube. Also,
students may find it interesting, learnable and comprehensible. Obviously, YouTube
were helpful in enhancing students’ listening skills as YouTube provided authentic
situations with real pronunciation and fluency. These findings are consistent with
those of other researchers such as Watkins and Wilkins (201 1), Terantino (201 1),
Alhamami (2013) Muchar, et al. (2015) and Muric (2010).

Also, from informal observations, it seems that “YouTube” helped the experimental
group students raise their attention to the aspects of listening skills (e.g. accent,
pronunciation, sounds, tune, contraction ...). This clearly helped in raising students’
participation and interaction inside EFL classes during listening tasks. YouTube had a

positive effect in motivating students to EFL learning process. These results are
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consistent with the results of the researchers’ studies: Alqahtani (2014) and Omar
(2017).

Moreover, using YouTube in EFL classes revealed the fact that YouTube is
considered as an important resource for authentic listening materials. This provided
the opportunity for students to learn EL as it is used by native speakers and this raise
students' listening skills. As well, these findings of the study are clearly consistent with
the results of the researcher: Damronglaohapan and Stevenson (2013).

YouTube videos brought plenty of opportunities for EFL students to practice
listening and, meanwhile, get extensive input of the target language to enrich their
language learning process. This study suggested that students can use YouTube
creatively to enhance EFL listening.

In general, the results of this study showed that there is an enhancement in
experimental group students’ listening skills occurred due to the use of YouTube.
Noticeably, the mean score of the listening skills of the experimental group on the
pre-test is (0.496) and on the post-test (0.685). Meanwhile, the mean score of the
control group on the pre-test is (0.480) and on the post-test (0.536). This referred
that YouTube significantly affected the students listening skills at the experimental
group.

Recommendations
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In light of the results of the study, the researcher presents the following
recommendations:
1. Universities are recommended to provide English language classes with more
technological equipment that help teachers make the best use of the curriculum.
2. Curricula designers are advised to involve authentic educational situations and
topics from YouTube website to support students’ language learning process.
3. Teachers and lecturers are strongly recommended to use extra authentic materials
from YouTube that support English language learning process to develop and enhance
students’ language skills especially, listening and speaking skills.
4. University lecturers should encourage their language learners to use educational
and authentic YouTubes in their language learning process inside and outside the
language classrooms.
5- Other researchers are effectively invited to conduct more studies on the effect of
YouTube on listening and speaking skills at university stages.
Conclusion

Based on the aforesaid results, it is concluded that these results strongly
supported using YouTube "videos" to teach students listening skills. Similarly, it will
have a tremendous effect to enhance EFL students' listening skills. Also, YouTube

‘videos" gave opportunities to students to listen to authentic EL and then practice
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what they have got from listening tasks. Obviously, students can apply what they hear
(got) from these videos (vocabulary, sentences, accent, and grammar structures).
Additionally, the use of YouTube in EFL classrooms can make listening more
interesting and raises students' attitude towards English language as they enjoy videos.
In addition to listening, watching YouTube gave them the opportunity to focus on
non-verbal-signals which somehow help in learning a language by relating verbal-
signals with non-verbal ones. Finally, using YouTube had a positive effect on English
communication skills 100 students’ listening skills. It helped students acquire some

oral skills more efficiently than others.
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Bridging the Gap Between Languages and Cultures; The Skill and

Craft of Translating Literature

BY
Elhadi Moh M Ohida

1. Introduction

This study aims to highlight the challenges involved in translating works,
especially poetry as opposed to other types of text translation. It emphasizes the
complexities, in conveying genres of literature, where authors often employ
unconventional language to evoke specific emotions and create aesthetic effects for
readers. This deliberate departure from vocabulary is an aspect of literary expression
found in plays, poetry, dramas, and novels. Translating goes beyond word-for-word
accuracy; it involves capturing figurative meanings, emotional nuances, and the
essence of artistic expression present in the original text. These subtle elements play a
role in shaping a piece's identity and its impact on readers. Exploring the intricacies of
translating literature in poetry by examining Mary Oliver's writings could offer
insights. Mary Oliver's deep connection to freedom and nature and her skillful use of
language and imagery provide a set of challenges and possibilities for translators.
Studying this work can reveal the balance between conveying the message and
maintaining the core essence of a poem when transcending language and cultural
barriers.
Before delving into the complexities of translation, it is crucial to grasp the terms'
meaning. This involves exploring perspectives on translation from linguists,
practitioners, and theorists. Such an examination serves as a starting point for

understanding the difficulties and subtleties involved in translating literary works.
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2. Establishing a Definition of Translation
Translation has existed since times intertwined with the evolution of human
language and communication. Despite its history the question "What is translation?"
remains central in theoretical discussions and practical contexts. Numerous definitions

have emerged, each attempting to capture the aspects of this process.

Analyzing translation, from a viewpoint (Toury 1980:12) suggests that translating in
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literature entails moving fundamental codes, relationships, and signs from one
language to another. Translation is viewed as a form of communication where the
translator acts as a mediator between someone sending a message and someone
receiving it in languages for dialogue purposes.

According to (Ross 1981: 9), translation is about conveying the meaning of a text
from the source language into a text in the target language. It requires understanding
elements like pragmatics and communicative contexts to convey the original message.
Translation is essentially an act of interpretation (Ben Bennani 1981:135); it involves
problem-solving and creating signs to find the equivalent of the source message in the
receiving language. This process aims to express the text's meaning in line with what
the author intended. It indicates that translations are shaped by how translators
comprehend and choose words highlighting that translation is not merely transferring
words but involves interpretation where meaning can change depending on context,
culture, and individual perspectives.

(Nida and Taber 1969:210) describe translation as the process of expressing the
source language message in the receptor language using an equivalent while focusing
on conveying meaning replicating style secondarily. This definition highlights the
importance of effectively communicating the intended message in the target language.
In terms of linguistic translation theory (De Beaugrand 1978:13) puts forward
hypotheses regarding poetry translation. He argues against viewing translation as a
comparison between two texts but rather as an interaction involving the author,
translator and ultimate reader of the translated work. This interactive process involves
making choices that respond to the directives and subtleties present in the source text.

(El Shiyab 2017) delves into translation stressing the significance of text functions
and characteristics. The discussion suggests that literary translation surpasses word-
for-word conversion requiring translators to consider aspects and functions of the text
being translated. Translation is defined as transferring meaning from one discourse to
another by accurately conveying words, concepts, and nuances while preserving the
essence of the original message.

(Mona Baker 2011) offers perspectives on translation emphasizing its diverse nature.

She delves into the idea of translation as a means of transferring not words but
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cultural nuances between languages. Baker explores forms of translation such as
technical translations shedding light on the translator's role in accurately conveying
messages while taking into account cultural sensitivities.

In his book "Translation; Theory, Methodology and Practice”, (Jamal Giabe 2019)
underscores that translation is a process that transcends language conversion. It
involves a comprehension of contexts and subtleties to ensure an accurate rendition
that stays true to the original intent. This viewpoint underscores the depth and
complexity in translating languages beyond competence.

A careful examination of definitions of translation reveals two overarching
categories. The first type focuses on denotation, viewing translation as the exchange
of a written text from one language to another with an emphasis, on conveying
meaning accurately through substitution.

When looking at translation from a perspective of the focus shifts, to encompassing
aspects of communication. It views translation as the transfer of a message between
languages aiming for a level of similarity in terms of context in the components of the
text and its underlying symbolic elements (such as social implications, implied

meanings and the relationship between sender and receiver).

3. Reconsidering Textual Features

Moving away from the idea of text as a vessel for conveying information
(Neubert 1985:123) suggests a nuanced interpretation. He argues that a text serves a
purpose actively reflecting the author’s worldview and possessing inherent qualities
that influence its impact. These qualities go beyond semantics, which include aspects

such as;

3.1. The expressive function of text and its challenges in translation

Expressiveness is a significant characteristic of text creation. Language itself

is inherently expressive — as (Newmark 1988:39) points out — with its core lying in
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the thoughts and feelings of the speaker or writer who initiates communication. This
implies that a text not only conveys information but also reflects the subjective
viewpoint and emotional involvement of its creator.

Translators face a challenge when dealing with the aspect of language. Their task
involves not only conveying factual information and storyline but also capturing the
subtle nuances of the authors voice and emotional tone. This requires an
understanding of both the target languages, as well, as an awareness of cultural
contexts that influence how emotions and perspectives are expressed.

A successful translation goes beyond matching words; it aims to grasp the
essence of the author's intended message portraying a reality in a unique way. It
acknowledges the translator's role, as a mediator who utilizes language skills and
creative techniques to produce a text that mirrors the impact and worldview of the

original within the constraints of the target language and its cultural norms.

3.2 Denotative vs. Connotative Meaning:

In terms of meaning, denotative refers to the definition of words or phrases
while connotative encompasses their cultural implications beyond mere dictionary
definitions.

Associations can be personal, like linking "home" with warmth and family or
communal such as connecting "red" with danger or passion. Therefore, according to
the definitions provided the claim that denotative meaning is mainly about
associations suggested by lexical is inaccurate. Denotative meaning itself does not
revolve around emotions or associations.

While (Lyons 1977:7) describes the function as primarily focused on
categorizing meaning literary works, often approach it in a nuanced way. In addition
to conveying information, they use denotation to evoke a range of associations, both
personal and culturally ingrained. This results in texts that are rich in depth rhetorical
flair, allure, and provocative qualities.

However, literary language goes beyond denotation. Its main emphasis lies in
exploring the interaction between implicit meanings through an array of linguistic and

literary techniques. Take into account elements like tone, rhythm and structure as
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examples of how they contribute to conveying meaning, beyond the definition of
words by adding layers of emotional depth and aesthetic enjoyment. A significant
challenge faced in translating works arises when implicit meanings carried by the
texts words are not explicitly stated. The "added touch™ can show up in forms like the
balance of meaning and melody slight repetitive sounds, symbolic structures, sound
imitations or a wide range of language techniques. Translators face a difficulty, in
grasping these subtleties often requiring approaches to maintain the emotional and

artistic effect of the original text, in the translated language.

3.3. Beyond Communication; Exploring the Deeper Layers of

Literary Texts.

Literary works go beyond information sharing; they actively involve readers
by challenging norms and evoking emotions. Unlike content literature, poetry focuses
on creating aesthetic experiences and emotional connections. This emphasis on
involvement is evident in the blend of formal and functional elements that set literary
language apart from everyday speech. Authors meticulously choose their words and
sentence structures while also considering the possibilities of language. They use
language like metaphors and imagery to create combinations that spark imagination
and defy expectations.

Through these techniques, writers do not just deliver a message; they shape
the essence and purpose of the text, encouraging readers to explore perspectives and
evoke fresh emotional responses. This process of expression and reader interaction is
what sets works apart from more straightforward writings.

Unlike translators of scientific documents, literary translators have the
opportunity to express themselves creatively as an artist infuses their personality into
their creations. This artistic freedom allows literary translators to have flexibility
when translating texts across languages. In contrast, to types of translation work that
require accuracy and fidelity to the original text, such as medical procedures or
operating manuals for machinery where errors can have serious consequences, literary
translation offers a greater level of interpretive freedom as long as the core message of

the original text is preserved.
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Literary translators operate in a realm where creativity and artistic
interpretation are components unlike those in technical fields who adhere more
strictly to factual accuracy. This creative license enables them to adapt, borrow from
and introduce concepts and cultural nuances to readers while staying true to the
essence of the source text.

In translation, there is a focus on conveying meaning effectively rather than

seeking exact words, for word translations. The goal is not comprehension. Also
ensuring that the translated work resonates culturally with its intended audience.
Al Manfalutis adaptation of Bernardin de Saint Pierres Paul et Virginie, into "Al
Fadila" (Virtue) struck a chord with readers by preserving the essence of the novel
while aligning with their cultural sensibilities. Similarly, Hafiz lbrahims rendition of
Victor Hugos Les Misérables as "Al Bu'asa" (The Wretched People) demonstrates
how chosen titles can resonate with the intended audience.

These instances illustrate how the freedom in translation goes beyond
convenience to become a powerful creative tool. It enables translators to bridge
divides, introduce ideas and enhance the richness of the target language through
adaptation and borrowing. However, this freedom also requires navigation of nuances,
ethical considerations and finding a balance between staying true to the original work
and making it accessible to the new audience.

4. Navigating the Aesthetic Labyrinth: Challenges and Nuances in

Literary Translation

Navigating through the complexities of translation involves more than
transferring information; it encompasses capturing the aesthetic intricacies and
nuanced meanings embedded in the source text. This often involves dealing with
language that goes beyond speech, such, as poetic expressions that require special
attention and skill.

The complexity of the task requires a translator, with both prowess and
emotional sensitivity to grasp and reflect the depth of the text. Besides ability, a
skilled literary translator needs an understanding of the world of literature

encompassing the use of sound, imagery and sentence structure to convey meaning
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effectively.

Merely conveying the text accurately is not sufficient. A good translator must
strike a balance between preserving the authors’ vision and ensuring that the target
language captures the intended beauty and emotional impact. This often involves
finding solutions beyond translations making subtle adjustments while staying true, to
the essence of the original work.

For translators simply translating a work from one language to another may
not be adequate. The translation process calls for creativity, deep imagination and
artistic flair. This interpretive role allows translators to discern genre nuances and
unique literary styles in the source text. Thus, translating poetry requires strategies
compared to novels, which vary significantly from translating plays.

In works, written texts are closely connected to their aspects for oral delivery;
they are structured with specific rhythms and intonations designed to guide actors
renditions (Wellwarth, 1981).

Playwrights, much like actors, words tailored to the performer's voice and
emotional expression. The goal of the text is to stir responses from the audience
through its language. The focus on emotion, tone, rhythm and sensory elements
highlights the nature of translating literature. Translators grapple not with conveying
information but with capturing the writer's unique perspective personal experiences

and artistic essence.

5. The Interconnected Roles of Writer and Translator; Balancing

Creativity and Faithfulness.

A longstanding discussion in translation revolves around the dynamics
between writers and translators. While writing skills are essential for translators
fixating on this aspect risks oversimplifying their multifaceted role. This text
introduces a distinction between two types; those who "convey" texts and those who
truly "translate” them. The former merely transfers information between languages
passively while the latter engages, in an interpretative process. It suggests that this
interpretative approach demands a level of creativity to that of the author.

At its core, this argument centers on how literary translation arises from examination
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and interaction with the source material. This journey naturally involves the
translator's interpretation, creative decisions, and unique voice.

When translating, it is interesting how the act itself can blur the lines, between
being a writer and a translator. However, simply considering translation as writing
may overlook the importance of staying true to the text. It leads to questions; where
does creativity stop and betrayal begin? How do translators balance expressing

themselves artistically while preserving the author's message?

writer « *  translator
j .
Transference
Creative Writing Proper Reading

Diagram 1; Exploring the Interconnected Roles of Writers and Translators

The idea of translation as a process has sparked debates over time (Diaz
Diocaretz, 1983). This viewpoint draws comparisons between how writers craft their
ideas through drafting, revising and refining and how translators interpret and adapt
works across languages. However, limiting creativity to originality can oversimplify
both writing and translation complexities. While writers create ideas, translators
engage in creativity focused on interpretation, adaptation, and cultural mediation.
Then focusing on mirroring the literal text, this approach highlights capturing the
intended "mentality, thinking and experience" conveyed by the original work.

This aligns with (Jacobsons, 1960) perspective that the interpretation of
meaning can vary depending on how the text connects with its readers and cultural
setting. Therefore, a successful literary translation goes beyond replication. It requires
an imaginative interaction with the text leading to a reevaluation that resonates with
the intended audience while preserving the core of the original piece. This

synchronization and alignment between author and translator does not stem from
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adherence but from a nuanced comprehension and inventive reinterpretation of the

essence and message of the source text.

6. Linguistic and Cultural Context in Literary Translation.

In the field of translation studies, the significance of context is highlighted,
especially when it comes to translation. While linguistic context lays the groundwork,
literary texts require an understanding that includes historical and social aspects.

The idea of "translation™ emphasizes context as the main asset, in translation.
However, when dealing with works a broader comprehension of the environment in
which they originated is essential. For example, the Arabic term "ird" embodies a
range of meanings related to women's honor, family reputation and purity that go
beyond its translation as "honor." This highlights how relying on context may fall
short in capturing the richness and significance of the original text.

To effectively bridge the gap between language and culture, translators need to
be well versed in both the target language and culture while also having an
understanding of the source texts' literary background. This requires an approach that
takes into account the text's purpose, its place in literature, at large, and the societal

setting in which it was written.
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—» Co-text
— Linguistic Context ——» Language-Specific
» Linguistically Interpreted

Context —

- Linguistic Context

General Context — 3 Culture-5Specific

»  Culturally Interpreted

Diagram 2: Types of Context

A skilled literary translator should possess the ability to recognize these
characteristics as elements or within contexts that others may not notice. Proficiency
in both languages and cultures allows the translator to reproduce not the structure but
the tone of the original text.
When it comes to translating poetry, some experts argue that poetry can be conveyed
through either prose or verse methods. (Tylor,1979: 107) suggests that using a prose
approach might lead to losing the musicality and charm present in the verses.
Therefore, it is suggested that employing a verse method stays truer to the essence of
the text. This tactic enables an exploration of language and permits diverse word
arrangements that can enhance the translation quality. Consequently, when translating
poetry a translator might opt for a verse approach as it better elicits reactions from
readers compared to prose.

To exemplify this idea, take poet Mary Oliver's work as an illustration of how
effective using a verse strategy can be, in translating English poetry into Arabic. In
describing the sense of liberation afforded by the natural world, Mary Oliver (1986)

pens;
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Wild Geese
Tell me about despair, yours, and I will tell you mine.
Meanwhile the world goes on.
Meanwhile the sun and the clear pebbles of the rain
are moving across the landscapes,
over the prairies and the deep trees,
the mountains and the rivers.
Meanwhile the wild geese, high in the clean blue air,
are heading home again.
Whoever you are, no matter how lonely,
the world offers itself to your imagination,
calls to you like the wild geese, harsh and exciting—
over and over announcing your place
in the family of things.
If the translator chooses a translation the Arabic version might read as follows;
Translation (1):
Wild Geese
Tell me about your despair, your despair, and I'll tell you mine.
Meanwhile the world goes on.
Meanwhile the sun and the clear pebbles of rain move
Across the landscape,
Over the meadows and the deep trees,
Over the mountains and the rivers.
Meanwhile the wild geese, in the clean blue air,
Go home again.
Whoever you are, however lonely you are,
The world presents itself to your imagination,
Calling you like the wild geese, rough and exciting-
Over and over again announcing your place
In the family of things.

A literal translation of the text would be;
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In contrast, the following poetic translation as presented by Sharif Bagnahy (2011)

prioritizes maintaining the essence of the text;

Translation (2);
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This rendition captures closely the depth and message of the original.

The comparison clearly shows that Translation (2) is more impactful than
Translation (1) since it stirs emotions and conveys a truer essence of the text. Another
literary form worth considering is drama, which comprises three elements;
speakability, style, and tension (Wellwarth,1981:140). Speakability deals with how
words are articulated while style concerns the way words are presented and acted out
on stage. Tension revolves around the scenarios depicted ensuring that the
playwright's intentions remain intact without compromising the authenticity in a new
setting.

Conclusion:

This study delves into the complexities of translation by comparing its
attributes with other forms of textual conveyance. It particularly focuses on the
hurdles posed by genres like poetry that often use language to evoke specific
emotional and aesthetic responses.

To grasp the intricacies of translation, it is crucial to lay down a foundation in
understanding the translation process itself. While there are definitions, a common
theme underscores the transmission of meaning across languages. However, literary
translation demands an approach that integrates aspects such as cultural context,
artistic interpretation and reader involvement.

Semiotic perspectives according to (Toury, 1980) provide insights into how
underlying structures and relationships are transferred between languages. Literary
translation goes beyond code switching requiring a nuanced grasp of the text's
purpose and its impact on the reader. (Neubert's,1985) the idea of text as an entity
reflecting the author's worldview emphasizes the need to consider factors beyond

semantics.
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The expressive quality of language as discussed by (Newmark,1988) poses
challenges for translators. While denotation offers a framework literary works often
depend on meanings implicit messages and the interplay of sound, rhythm and
imagery. Translators must navigate these intricacies to uphold the resonance and
aesthetic elements of the text.

Additionally literary translation demands a level of creativity and
interpretation to that of the authors’ creative process. While staying true to the source
material is crucial, translators must also take into account the expectations and
cultural norms of their target audience. The cases of Al Manfaluti and Hafiz Ibrahim
illustrate how creative adaptation can be achieved while preserving the essence of a
piece.

In summary, literary translation is an undertaking that requires in depth knowledge of
both languages and cultures. Balancing fidelity and creativity is essential in
translation as it involves maintaining the essence of the original while ensuring it
connects with the intended audience. Translators navigate cultural and aesthetic

complexities to create works that transcend barriers and resonate across languages.
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Abstract

Discourse markers are linguistic expressions that play a crucial role in
shaping and facilitating communication by connecting, organizing, and guiding
the flow of discourse. This study investigates the use of discourse markers (DMs)
in the abstracts of national journal articles plus the most dominant DM used within
those abstracts. A qualitative descriptive research design employed in this study to
examine the DMs used in the abstracts of 21 articles published in the national
journal named Eltarbawe. The analysis revealed low and various presence of the
four main types of DMs: contrastive, elaborative, inferential, and temporal
markers. The findings indicate that contrastive markers such as "however" and "in
contrast” were used to introduce statements that contrast with preceding discourse.
Elaborative markers like "and", "additionally” and "furthermore” were employed
to build upon and expand prior statements. Inferential markers, including "as a
result" and "therefore," conveyed logical connections between ideas. Temporal
markers, such as "then" and "finally," expressed the sequential flow of events.
Furthermore, this research shows that the most used DM through all articles was
"and" by drawing it more than 90 times. The study provides insights into the
patterns of DM usage within academic writing, highlighting how these linguistic
devices facilitate coherence, cohesion, and the effective conveyance of ideas in
journal article abstracts. The results have implications for understanding the role
of DMs in academic discourse and may inform writing instruction and practices

for both native and non-native English researchers.
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writings.

Introduction

Discourse markers or "expressions” like well, but, oh and y’ know are one set
of linguistic items that function in discourses of various styles or registers. Fraser
(1998: p 301) calls discourse marker analysis “a growth market in linguistics.”
Since the late 1980’s, discourse markers have been studied in a variety of
languages and examined in a variety of genres and interactive contexts, though
many scholars do not agree on how to define them yet.

Discourse markers (henceforth DMs) are a ubiquitous linguistic phenomenon
that play a crucial role in shaping and facilitating communication. These small, yet
impactful words and phrases serve to connect, organize, and guide the flow of
discourse, allowing writers and speakers to effectively convey their ideas,
intentions, and relationships with their audience (Schiffrin, 1987; Blakemore,
1992; Fraser, 1999).

DMs such as "however,

in fact,

for example,” and "on the other hand,"
function as linguistic signposts, refer to the semantic ,structural, and pragmatic
relationships between units of discourse (Brinton, 1996; Jucker & Ziv, 1998). By
explicitly marking these connections, discourse markers facilitate the
comprehension and interpretation of spoken and written communication, helping to
establish coherence and cohesion (Halliday & Hasan, 1976; Blakemore, 1992).

The studies of DMs have been a prominent area of research in various fields,
including linguistics, discourse analysis, and pragmatics, as scholars seek to
understand the multifaceted roles they play in a language use and interpersonal
communication (Fischer, 2006; Aijmer & Simon-Vandenbergen, 2006). This
growing body of research has shed light on the diverse functions of discourse
markers, their cross-linguistic and cultural variations, and their impact on the

cognitive and social dimensions of language (Schiffrin, 1987; Fraser, 1999;
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Maschler & Schiffrin, 2015). Colleges and academic journals frequently use the
formal writing style known as academic writing. Academic journals and
publications commonly feature this style. In academia, learners are frequently
required to provide elucidations of fundamental vocabulary and expressions as a
means of demonstrating their comprehensive grasp of these topics to their
instructors. Typically, academic writers define terms to ensure that their readers
have a clear understanding of the intended meaning when important words are
employed.

DMs are frequently used by English speakers in written and spoken language.
Oral discourse markers can appear very straightforward at times. It is understood
that an oral communication is more likely to be accepted than one that is written.
Which means written communication can lead to different interpretations than a
hearing one, moreover has meaning that is simply comprehended. This argument
centres on how accurate it is to use written discourse markers. Furthermore, only a
small percentage of non-native researchers writes and speaks English frequently. In
daily life, they only communicate in English either with their colleagues or with
students. Accordingly, there is a need for more writings done by non-native
English researchers, or especially focusing on how the international journals
publish their articles, since there is a clear absence of writing accurately in local
ones.

This study provides a brief yet comprehensive overview of the significance of
discourse markers in academic discourse. DMs are lexical expressions that are
mainly derived from the syntactic classes of adverbs, prepositional phrases and
conjunctions, according to Fraser (1999). Fraser (1999, p. 931) indicates four
distinct kinds of discourse markers and their purposes, namely contrastive,
elaborative, inferential, and temporal markers.

Contrastive markers are statements that deflect or contrast with a claim that is
connected to the discourse that came before it (all the same, but, contrariwise,
conversely, despite, however).

Elaborative markers: indicate that the current statement builds upon the
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elaboration of a prior one (above all, additionally, besides, better, for example,
furthermore, in addition).

Inferential markers: indicate that the message being delivered in this utterance
is somewhat related to some earlier characteristics (that is, accordingly, as a
consequence, as a result, consequently, hence, in this/that instance, naturally, so,
then, therefore, thus).

Temporal markers: the following words are used to express temporal markers:
(then, after, as soon as, before, eventually, finally, first, right after, meantime,
meanwhile, originally, second, subsequently, when.).

Discourse marks are essential in written communication as they serve to
express meaning, clarify sentence structures, and improve the overall coherence of
a document. Dumlao & Wilang (2019) stated that EFL learners' proficiency levels
affect the use of DMs. So that equals to the authors who have high English
proficiency tend to use variations of discourse markers. Applying the appropriate
DM s in written contexts is crucial for proficient writing. Nevertheless, Non- native
researchers often pay no attention to use the suitable DMs, which may result a lack
that may have a detrimental effect on the clarity and cohesion of their written

papers.

Research Questions
1. What are the most frequent discourse markers used by researchers in their
abstracts?
2. What is the most dominant discourse marker used among the abstracts of

Eltarbawe Journal?

Objectives of The Study
The purpose of this study is to find out the common DMs that researchers
utilize while writing their abstracts. In addition, to discover the most dominant
DMs among the chosen abstracts. Further research could discuss the causes that led

to control some of these DMs more than others did.

02024/ 53 (poldl) sl 3 il ot




An Investigation of Using Discourse Markers in The Abstracts of Eltarbawe
National Journal ArtiCleS. c.uiveiiieiiniiiiiiniinieieiinrenecannanss (49.....61)

Literature Review

According to Fraser (1999), DMs are a type of lexical term that has been
selected from the structural classes of conjunctions. They are used to link
paragraphs, adverbials, and prepositional phrases (p. 950). DMs are often known
by many terms, such as "discourse markers, discourse links, discourse operators, or
signal phrases” (Fraser, 1999, p. 932). This variation represents many scholars'
viewpoints about the current state of discourse markers (DMs) and their use in both
spoken and written language as tools that enhance cohesion and coherence
(Halliday and Hasan, 1976), such as connecting sentences.

Investigating discourse markers in translation provides valuable theoretical
and practical knowledge, as well as advantages for comparative language studies.
Hoek et al. (2017) carried out research to pinpoint the most frequently omitted
discourse indicators during translation. The authors propose the use of articulated
discourse markers to pinpoint cognitively straightforward discourse connections,
often overlooking those that convey more complex discourse interactions.

Discourse analysis investigates the collaborative circulation of words in order
to construct a structured text. McCarthy (1991) defines discourse analysis as the
analysis of the relationship between spoken language and the specific
circumstances of its use. This study examines the specific linguistic characteristics
of language segments utilized by individuals and groups. According to Schiffrin
(1987, p. 31), discourse markers are qualities that are systemically dependent and
serve to separate units of discourse. Fraser categorizes discourse markers as
adverbs, conjunctions, and prepositional phrases that connect the initial and
preceding words or utterances. Examples of such markers are "incidentally,"
"anyhow," and "so." Alsaawi (2022) examines how advanced university students in
Saudi Arabia use discourse markers to pursue a major in English. Applying
Fraser's semantic perspective and Hiilker's criteria, the researcher found that
students used discourse markers in each of the four categories. Nevertheless, some
individuals encountered difficulties in employing discourse markers appropriately,
perhaps due to their insufficient understanding of these linguistic devices
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throughout class. The study recommends that English as a Foreign Language
(EFL) students enhance their understanding of discourse markers by engaging in
appropriate assignments and activities.

In their analysis, Lana, (2022) examined 12 research articles published in
Language Teaching Research and American Journal of Medical Genetics Part B:
Neuropsychiatric Genetics. The objective was to identify the most often utilized
Discourse Markers (DMs) and to compare their usage patterns between the fields
of humanities and medicine. The investigation included qualitative methodologies
and categorization frameworks developed by Halliday and Hasan (1976) and
Fraser (2009). The results indicated that elaborative discourse markers (DMs) were
the most often employed category in all articles, with a greater range of types
observed in the LTR corpus compared to the AJMG corpus. The study proposes
that additional investigations should be conducted in the fields of discourse
analysis and contrastive analysis.

Abidah, (2022), conducts research on the discourse markers (DMs) used by
Indonesian university students when writing cause-and-effect essays, taking gender
into account. Abidah, (2022) uses the DM taxonomy to evaluate 29 essays written
by a total of 29 students, including 10 males and 19 females. The study identified a
total of 191 discourse markers (DMs) in the written materials. There was no
notable difference in DM variability between the two groups. Nevertheless, a few
male students employed an excessive amount of direct messaging and had a lack of
knowledge of punctuation. Despite observing significant constraints, the results
suggest similarities in the use of discourse markers. The findings have implications
for teaching discourse markers and provide opportunities for further investigation.
In this research, the use of rhetorical movements (RMs) and meta-discourse
markers (MMs) by Indonesian authors in applied linguistics is looked at in their
research article abstracts (RAASs) that have been published in both international
and local journals (Arsyad & Ramadhan, 2021). The corpus included 20 research
article abstracts (RAAs) from both international and local periodicals. We used

these abstracts as examples, leveraging Swales' five rhetorical movements and
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Hyland's taxonomy of move structures (MMs) as frameworks or templates. The
results suggest that Indonesian writers use just three obligatory actions and two
customary actions, with a higher number of interaction actions in movements 3 and
4, perhaps because these movements have a longer duration. The writers prioritize
text cohesion, coherence, and persuasiveness over direct engagement with potential

readers, which drives their preference for interactive multimedia.

Methodology

The present study employed a qualitative descriptive research design to
investigate the discourse markers used in the abstracts of national journal articles.
Descriptive qualitative research methodology was employed in this study to
describe the activities, people, places, and events (Creswell, 2012, p. 274). This
approach was selected to provide an in-depth exploration of the naturally occurring
discourse features in these academic writing contexts.

Data Collection

The data for this study were drawn from the abstracts of 21 articles published
in national journal namely Eltarbawe in its 24th volume. The abstracts of journal
articles were selected through a random search process. Only the abstract sections
of the articles were analyzed, as these sections are known to reveal a high
concentration of discourse markers to connect the ideas through the lines.

The data were gathered systematically not only from English major papers but
also other majors which have been written by English Language to draw a diverse
techniques and backgrounds in writing, thus there would be an opportunity to
observe the authors' usage of discourse markers.

The extracted data were classified into several categories, including discourse
marker types (e.g., contrastive, elaborative, inferential, and/or temporal markers),
the most dominant discourse markers through the 21 articles as well as any notable
patterns or trends. This classification facilitated the organization and comparison of
information across the 21 articles. Additionally, the report highlights the potential
implications of discourse marker usage within scholarly writing.

The collected data was analyzed to identify common discourse marker types,
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and their distribution within the selected journal articles. While quantitative
measurements, including frequency of occurrence, were determined, qualitative
analysis was used to view the potential consequences and contextual usage of the

foremost discourse markers that were discovered.

Findings and Discussion

Th

The findings of this study provide insights into the usage of discourse markers
(DMs) in the abstracts of national journal articles. The analysis revealed the
presence of four main types of discourse markers: contrastive markers, elaborative
markers, inferential markers, and temporal markers. Additionally, this
investigation revealed the most dominant DMs utilized among the 21 abstracts.

e Frequency of The 4 DMs Used by The Authors in Their Abstracts

This study identified various contrastive markers used in the abstracts,
including "whereas,” "in contrast,” "In spite of," and "however." These
markers served the purpose of introducing statements that deflect or contrast
with the preceding discourse. They played a crucial role in creating a

contrast between different ideas or perspectives within the abstracts.

Elaborative markers were also commonly employed in the abstracts to
indicate that the current statement builds upon the elaboration of a prior one.
Examples of elaborative markers found in the analyzed abstracts include
"and,” "such as," "additionally,” "moreover”, "in addition,” "furthermore,”
and "as well as." These markers were utilized to expand upon previous

statements and provide further details or examples.

The abstracts demonstrated the use of inferential markers to indicate a
relationship between the message being delivered and some earlier

characteristics. Inferential markers such as "that is," "according to," "as a

in particular,

result, s0," "then," "therefore," and "thus" were observed.
They helped convey logical connections and implications between different

parts of the abstracts.

02024/ 53 (poldl) sl 3 il ot



An Investigation of Using Discourse Markers in The Abstracts of Eltarbawe
National Journal ArtiCleS. c.uiveiiieiiniiiiiiniinieieiinrenecannanss (49.....

61)

Temporal markers were utilized to express the temporal sequence of events
within the abstracts. Examples of temporal markers found in the analyzed
data include "then,” "before,” "finally,” "first,” "secondly,” "thirdly,” "in

in conclusion,

general, second,” and "when." These markers aided in
organizing the temporal flow of information and indicating the order of

events or ideas.

The Most Dominant DMs Used by The Authors in Their Abstracts

The analysis revealed the dominance of certain discourse markers within the
abstracts. Among the contrastive markers (CDMs), "however" emerged as the most
frequently marker used 3 times in all the abstracts. In terms of elaborative markers
(EDMs), " and " was the most dominant in contrast with other DMs which was
used 90 times in all abstracts. "moreover" was used 3 times in all analyzed
abstracts. Whereas, there were a lot of EDMs have been used once in all articles
such as: "further more", "in addition", and "in particular". Among the inferential
markers (IDMs), "thus", "therefore”, and "according to" were used once in all
abstracts which reveal lack of using them in a frequent way. Finally, "then", "first",
"secondly”, "thirdly”, "in general”, "in conclusion were the primary temporal
markers(TDMs) employed once in all abstracts.

In the following table the researcher will provide the DMs used in all analyzed

articles of the papers illustrated with percentages

Contrastive DMs Elaborative DMs Inferential DMs Temporal DMs
However 3 And 90 Thus 1 First 1
In spite of 1 Further more 1 According to 5 Secondly 1
Whereas 1 In addition 2 Therefore 1 Thirdly 1
In contrast 1 Additionally 2 Then 1

In particular 1 In general 1
Moreover 3 In conclusion 1
5.08% 83.90% 5.93% 5.8%

The implications of these findings highlight the importance of discourse
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markers in academic writing. The appropriate use of discourse markers enhances
the clarity, coherence, and organization of written communication. However, the
study also points out that researchers often overlook the proper use of discourse
markers, leading to potential issues with the clarity and cohesion of their written
papers such as the over-use of the EDM "and". It is worth noting that non-native
English researchers face particular challenges in using discourse markers
accurately. The study suggests the need for more writings by non-native English
researchers and emphasizes the importance of understanding how international
journals publishing the articles, appearing the lack of accurate writing in local
journals.

These findings contribute to the existing body of knowledge on discourse
markers and their role in academic discourse. They provide insights into the
specific discourse markers commonly employed in the abstracts of national journal
articles, shedding light on their functions and usage patterns.

Future research in this area could explore the impact of discourse markers on
readers' comprehension and interpretation of academic texts. Additionally,
investigating the use of discourse markers in different genres and studying their
cultural variations would further enhance our understanding of these linguistic
devices. In conclusion, this study underscores the significance of discourse
markers in shaping written communication in academic contexts. By utilizing
appropriate discourse markers, researchers can effectively convey their ideas,
clarify relationships between different parts of their papers, and improve the

overall coherence of their writing.

Conclusions

This study provides valuable insights into the usage of discourse markers
(DMs) in the abstracts of national journal articles. The analysis revealed the
presence of four main types of discourse markers which are contrastive,

elaborative, inferential, and temporal markers but NOT in a various utilization.

The findings indicate that the authors of the analyzed abstracts employed less
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DMs than thought to be, which lead to ineffectively convey their ideas, establish
low level of coherence, and guide the reader's understanding.

Contrastive markers were used to introduce contrasting statements, elaborative
markers to expand upon previous ideas, inferential markers to indicate logical
connections, and temporal markers to organize the flow of information. Notably,
the study identified the most dominant DMs utilized across the 21 abstracts that
published with English Language, "however" being the most prominent contrastive
marker, "and" as the dominant elaborative marker, “therefore™ and "thus" as the
leading inferential markers, and "first,” "secondly,” and "in conclusion" as the only

temporal markers.

These findings highlight the crucial role that discourse markers play in
academic writing, specifically in the context of journal article abstracts. The
strategic use of DMs can enhance the clarity, coherence, and overall effectiveness
of scholarly communication. The insights from this study can inform writing
practices and guide non-native English researchers in their efforts to improve the

quality and flow of their academic writing.

Further research could explore the usage of DMs in other academic genres,
such as full English journal articles or conference papers, to gain a more
comprehensive understanding of their role in scholarly discourse. Additionally,
cross-cultural comparisons of DM usage in abstracts written by authors from
different linguistic backgrounds could provide valuable perspectives on the diverse

strategies employed in international academic publications.
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Abstract:

This study evaluates the British Council's (BC) "English for Teaching™ training course
for Libyan EFL teachers, focusing on its impact on language proficiency, teaching
skills, and instructional quality. Using a mixed-methods approach, the research
combined quantitative data from (50) trainee teachers with qualitative insights from
interviews with (2) course moderators. The findings indicate that the training program
effectively enhanced teachers' lesson planning, classroom management, and student
engagement. However, notable challenges emerged when teachers applied their new
skills in less-resourced school environments, stemming from limited resources and
insufficient support. Such challenges hindered the full implementation of the training's
benefits. It is recommended that future iterations address these contextual challenges by
incorporating strategies for better supporting teachers in diverse educational settings.
This includes fostering closer collaboration with local educational authorities to ensure
adequate resourcing and ongoing support, as well as providing more practical training
opportunities and regular face-to-face sessions.

Keywords: EFL Training Program, Professional Development, Libyan Teachers,
Training Evaluation, Implementation Challenges
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1. Introduction

Teaching the English language has taken significant priority in many teaching and
learning contexts in government and private teaching institutions, such as schools,
colleges, and many other institutes. Therefore, the need for well-skilled teachers capable
of running their classes effectively has recently been rising. Consequently, EFL teacher
training programs have become a fundamental requirement for the success of the
teaching and learning process. Freeman and Johnson (1998) argue that in-service
training programs can help EFL teachers stay up-to-date with the latest research and
developments in the field. Moreover, Ahmad, et al. (2020), found that after training,
primary school teachers were able to use English as a Medium of Instruction. This
suggests that the training program had a positive impact on the teachers' ability to
implement English as the medium of instruction in their classrooms.

In many countries, including Libya, the BC provides training courses for English
language teachers to enhance their language proficiency and teaching skills (British
Council, 2021). However, there is a need to evaluate the effectiveness of these courses
in improving the quality of English language teaching in public schools. According to
the Libyan Organization of Policies & Strategies (LOOPS, 2016), there is a shortage of
qualified English language teachers in public schools, which has led to a weakening in
the quality of English language teaching. This situation highlights the importance of
effective teacher training programs that can enhance the quality of English language
teaching in public schools. Despite the popularity of these courses, there has been
ongoing debate and research on their effectiveness in achieving their goals. For
instance, Aminu, et al. (2023) reviewed the BC's Strengthening Teachers’ English
Proficiency (STEP) program in Nigeria and revealed positive outcomes in teachers'
English language proficiency following their participation in the program. However,
there are contrasting perspectives on the effectiveness of teacher training programs. For
example, Choudhury (2022) highlights the lack of emphasis on critical reflection and
teacher beliefs in the reviewed training programs in Bangladesh, suggesting the need for
a balanced consideration of the effectiveness of different teacher training initiatives.
Research has shown that the design and delivery of teacher training courses can
significantly influence their effectiveness. For example, a study by Isharyanti, et al.
(2023) concludes that meticulous needs analysis and context-sensitive program design
are paramount for maximizing the effectiveness of online Teacher Professional
Development (TPD) programs for diverse teacher populations. They also identify
teachers' Information and Communication Technology background, beliefs, abilities,
pedagogical competencies, and prior TPD experiences as key factors influencing the
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varying effectiveness of training programs. Similarly, Katal, et al. (2022) found that
incorporating peer observation and feedback resulted in a significant improvement in
teaching style and student engagement. Another important factor in the effectiveness of
teacher training programs is the assessment methods used to measure their impact. Gore
(2015) highlights the practical value of incorporating classroom observation into teacher
education programs as a means to assess teacher performance and its impact on student
learning outcomes. Accordingly, training courses can better support educators in
developing their teaching skills and ultimately contribute to improved student
achievement.

This is significant as it underscores the critical role that well-designed training program
plays in advancing EFL teachers' language proficiency and teaching capabilities,
thereby enhancing student outcomes. By identifying the challenges teachers face when
applying new knowledge from the training course, the study seeks to uncover specific
barriers and propose practical solutions. This, in turn, can guide policymakers in
addressing issues that hinder the effective application of training in classrooms,
ensuring that teachers can fully utilize their skills to benefit their students. The study’s
recommendations will also provide valuable insights for refining the British Council's
training (BCT) course to better meet the needs of English language teachers.

Given these considerations, this research aims to investigate the effectiveness of the
BC's "English for Teaching" training course in promoting EFL teachers' language
proficiency and teaching skills in Libyan public schools. The study also identifies
specific areas of improvement in teachers' skills and examines the extent to which
they have applied the knowledge and skills gained in their teaching practice.
Additionally, the research investigates challenges teachers face in implementing the
training and provides recommendations for improving the effectiveness of BCT
course based on the insights of English language teachers in Libyan public schools.
To address these objectives, the research seeks to answer the following questions:

1. What do English language teachers in Libyan public schools think about the
effectiveness of BCT course (English for Teaching) in improving their language
proficiency and confidence in their teaching skills?

2. What specific areas of language proficiency and teaching skills do English
language teachers believe were enhanced by participating in BCT?

3. To what extent are Libyan public school English teachers able to apply the
knowledge and skills acquired from the BCT course in their teaching practice,
considering the challenges they face?

4. How can the effectiveness of BCT course be improved from the perspective of
English language teachers in public schools in Libya?

2. Literature Review

The field of English as a Foreign Language (EFL) teaching has undergone significant
development, highlighting the critical need for continuous professional development

02024/ 53 (poldl) sl 3 il ot



Exploring the Impact of British Council Training Course (English for Teaching)
on the Language Proficiency and Teaching Skills of English Language Teachers in

PUbIiC SCNOOIS iN LiDYA. veveereeerenseeacensensseassnscensonsosssansonscns (62.....87)

among educators. This literature review examines the impact of in-service training on
EFL teachers, exploring how it influences teaching practices, pedagogical
effectiveness, and student outcomes.

2.1. Importance of Professional Development

Professional development is a cornerstone for maintaining and improving teaching
quality, especially within EFL contexts. Richards and Farrell (2005) argue that
ongoing professional development is vital for language teachers to stay current with
evolving pedagogical strategies and methodologies. They assert that continuous
learning allows educators to refine their teaching practices, adapt to new educational
trends, and enhance their overall classroom effectiveness. Freeman and Johnson
(1998) supported this perception when emphasizing the impact of student-centered
methodologies such as task-based and project-based learning on language acquisition
and student engagement. These approaches focus on active communication,
interaction, and the practical application of language skills, which are essential for
effective language teaching. Moreover, professional development not only enhances
pedagogical skills but also improves teachers' confidence and motivation. Guskey
(2002) highlights that training programs equip teachers with a diverse range of
strategies and methods, contributing to their skill development and improved teaching
practices. By integrating innovative teaching strategies, professional development
programs foster better student learning experiences and lead to improved educational
outcomes. Training provides educators with new tools and techniques, enabling them
to create more engaging and effective learning environments. Furthermore, Darling-
Hammond et al. (2017) pointed out that effective professional development programs
are characterized by their sustained duration, focus on content-specific strategies,
active learning opportunities, and strong collaboration among teachers. Such
programs significantly improve teaching practices, increase teacher confidence, and
enhance student achievement. Professional development programs serve as a platform
for educators to reflect on their teaching practices and to engage in continuous self-
improvement. As noted by Richards (2015), the reflective process is crucial for
teachers to identify areas for growth and to implement changes that enhance their
instructional methods.

2.2. In-Service Training Programs

In-service training programs are crucial for professional development, offering
educators opportunities to enhance their skills and knowledge. Wati (2011) discusses
Indonesia's Vision 2020 initiative, which underscores the importance of teacher
development in meeting international educational standards. This initiative aims to
elevate student skills and establish Indonesia as a leading educational center. By
emphasizing in-service training, the initiative addresses the need for ongoing
improvement in teaching quality and the adoption of global best practices.

Similarly, Al-Wreikat and Abdullah (2011) examine Jordan's education reform plan,
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focusing on the role of in-service training in improving teaching quality. Their
research highlights the significance of training programs in national efforts to enhance
educational standards and teacher performance. In-service training is integral to these
reform plans, providing teachers with the necessary tools and knowledge to
implement new curricula and teaching methodologies effectively. These programs are
designed to bridge the gap between existing teaching practices and the demands of
contemporary education. Mirici et al. (2013) offer a global perspective on in-service
training, noting its widespread implementation and benefits. They argue that training
programs contribute significantly to teachers' professional growth by providing a
variety of development methods, including seminars, workshops, conferences, and
exchange programs. Effective training enhances pedagogical skills and aligns
teaching practices with contemporary educational objectives. Msamba et al. (2023)
further support this view, demonstrating the positive impact of in-service education on
EFL teachers' performance. Their research shows that well-structured training equips
teachers with essential skills for understanding and applying curricula, managing
classrooms, and integrating technology. Effective programs are those that are
responsive to the specific needs of teachers, providing targeted support that addresses
their unique challenges. As highlighted by Guskey (2002), the most successful
professional development programs are those that are closely aligned with teachers'
goals and that offer practical, hands-on experiences. These programs should not only
impart new knowledge but also provide opportunities for teachers to apply what they
have learned in their classrooms.

2.3. Governance and Fairness in Training Programs

The governance of in-service training programs is essential for ensuring their
effectiveness and fairness. Arwildayanto et al. (2023) focus on the governance of
training programs in Indonesia, examining issues of fairness and equity in program
delivery. Their research suggests that well-organized training programs, tailored to
specific levels and needs, yield better outcomes. Effective governance ensures that
training addresses particular gaps in teachers' skills and knowledge, thereby
enhancing their language proficiency and teaching capabilities.

Rao (2019) emphasizes the role of teacher training in increasing student participation
and engagement. Rao's study highlights the importance of addressing teachers' pre-
existing beliefs and providing reflective opportunities to enhance training
effectiveness. This approach not only helps in addressing specific challenges faced by
teachers but also ensures that training programs are relevant and impactful. Wati
(2011) also highlights the necessity for training programs to focus on specific practice
areas. Her research indicates that while some training programs improve teachers'
confidence and motivation, they often fall short in enhancing basic English
knowledge. This gap underscores the importance of tailoring training programs to
address teachers' specific areas for improvement. Effective professional development
should include practical applications and opportunities for teachers to reflect on their
practice, ensuring that training programs are not only informative but also directly
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applicable to classroom settings. Bouaissane et al. (2022) conducted a study on
Moroccan EFL teachers that highlighted the necessity for a participatory approach in
designing Continuing Professional Development (CPD) programs. Their research
suggested that effective governance should involve teachers in the needs analysis and
development process. By engaging teachers directly in the design and implementation
of CPD activities, programs can better address their specific needs and improve
overall effectiveness. The equitable distribution of training opportunities is another
critical factor in the success of professional development programs. As noted by
Darling-Hammond et al. (2009), access to high-quality training should be available to
all teachers, regardless of their location or the resources of their schools.

2.4. Impact of Training Programs on Teaching Practices

Training programs significantly influence teaching practices and student outcomes.
Mirici et al. (2013) report positive outcomes from training courses for Turkish EFL
teachers, noting increased self-confidence and motivation. Their study suggests that
well-designed training programs enhance teaching practices and provide the necessary
tools for effective classroom instruction. The continuous professional growth of
teachers is essential for maintaining high standards of education and for ensuring that
students receive the best possible instruction. Furthermore, Msamba et al. (2023)
investigate the introduction of competency-based language teaching approaches
through in-service training in Tanzania. Their research shows that training programs
significantly improve teachers' understanding of new curricula and pedagogical
techniques. This underscores the importance of aligning training with contemporary
teaching approaches to address curriculum changes effectively. The introduction of
competency-based teaching approaches through training enhances teachers' ability to
implement new methodologies and adapt to evolving educational requirements. The
impact of training programs on teaching practices is often reflected in the
improvements seen in student outcomes. As noted by Guskey (2002), the ultimate
goal of professional development is to improve student learning, and the success of
any training program should be measured by its impact on student achievement. This
requires a careful evaluation of the effectiveness of training programs and a
commitment to continuous improvement.

2.5. Teacher-Centered Training and Practical Implementation

Qaisra and Haider (2023) explore the gap between training content and practical
classroom implementation in Punjab, Pakistan. Their study highlights the need for
teacher-centered training programs that address specific challenges and needs. By
focusing on teachers' engagement and motivation, these programs can better support
professional development and improve teaching outcomes. Effective professional
development should bridge the gap between theoretical knowledge and practical
application, ensuring that training content is relevant and directly applicable to
classroom settings. Moreover, Rao (2019) supports the idea that training programs
should address specific challenges faced by teachers. By focusing on teachers' needs
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and providing opportunities for reflection, training programs can better support
educators in enhancing their teaching practices and improving student engagement. In
the Libyan context, Amara (2020) examined EFL teachers' perceptions of in-service
training programs and their effectiveness. Using a survey approach, the study
involved 59 teachers from public schools across Libya, all of whom had completed
two to three training courses. The findings indicated that the majority of participants
found the training courses to be effective and beneficial for their teaching practice.
Additionally, the study revealed that the teachers experienced increased motivation as
a result of attending the training programs.

In conclusion, the literature highlights the essential role of in-service training
programs in the professional development of EFL teachers. Effective training should
address teachers' needs, incorporate modern teaching methodologies, and provide
practical applications to enhance teaching effectiveness. As the field of EFL teaching
continues to evolve, ongoing professional development remains crucial for educators
to adapt and thrive in dynamic educational environments. This broad review
highlights the importance of well-structured and relevant training programs in
enhancing teaching quality and supporting educators in their professional growth.

2.6. Description of the Training Course Conducted by the BC

The BCT course aims to enhance the proficiency of English language teachers in Libyan
government schools by improving their teaching methods and linguistic knowledge. The
course was initiated in January 2023 with a face-to-face meeting in Al-Siyahia city,
where course moderators met with participating teachers. The training progressed
through three levels: The First Level ran from January to March 2023, the Second Level
occurred in mid-2023, and the Third Level took place at the end of 2023. Following the
completion of the "English for Teaching™ course, teachers enrolled in an additional
course focused on empowering EFL teachers in Libya, which ran from the end of 2023
to January 2024. Participants were selected based on a proficiency placement test and
received an application form via email to provide personal information for course-
related communication. Teachers were divided into three groups, each led by a different
moderator. A general WhatsApp group, supervised by the General Moderator,
facilitated communication among participants from various regions of Libya. The initial
meeting was held in a well-equipped room with projectors, data shows, laptops, and
internet facilities, and participants were encouraged to bring their own laptops. The
meeting included welcoming speeches and "warming up" activities to engage
participants.

The training was divided into approximately seven to eight modules, each containing
three units that progressed from basic to advanced content. Teachers learned about
teaching strategies, classroom management, vocabulary teaching, speaking instruction,
compensatory speaking skills, and listening techniques. Each module was designed to
be completed within a week, with each unit taking about one hour, and participants
could choose their preferred time for engagement. Participants attended zoom sessions
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to discuss learning activities, techniques, and classroom management strategies, and
collaborative discussions were facilitated through breakout rooms. They also completed
activities at their convenience, with a forum for posting feedback and engaging in
discussions related to the weekly module content. The course's passing grade was set at
60% or above, with assessment criteria including 40% for module completion, 25% for
forum participation, 20% for assignments, and 15% for attending live sessions. Two to
three assignments were introduced during Zoom sessions, with a two-week deadline for
After completing the course, teachers were invited to a graduation ceremony held at the
Corentia Hotel in Tripoli, where teachers from different parts of Libya came together to
receive their graduation certificates from the BC. WhatsApp was used for
communication between participants and moderators, enabling quick interactions and
updates, and each participant had a personal email for receiving notifications and
certificates. The course provided a comprehensive and structured approach to
professional development for English language teachers, utilizing a mix of synchronous
and asynchronous methods that ensured flexibility and engagement. The content
covered a range of teaching strategies and language skills, progressing from basic to
advanced levels in a systematic manner.

3. Methodology

The study employed a mixed-methods approach to gather both quantitative and
qualitative data, offering a comprehensive understanding of the effectiveness of the
BCT course for English language teachers in Libyan public schools. This approach was
chosen for its ability to provide a richer and more nuanced view of the research problem
(Creswell, 2014). Mixed-methods research is particularly valuable in educational
contexts because it allows for the integration of quantitative and qualitative data, which
enhances the depth and breadth of the analysis (Tashakkori & Teddlie, 2010). The
ability to triangulate findings from different data sources helps in achieving a more
robust understanding.

Instruments for data collection include a structured electronic survey and semi-
structured interviews. The survey, distributed to geographically dispersed participants,
follows Dillman’s (2017) best practices and assesses the in-service training program's
impact on teaching skills and language proficiency. Semi-structured interviews with two
volunteer course moderators will provide qualitative insights into the training's
effectiveness and challenges faced by trainees, allowing for in-depth exploration of their
experiences (Seidman, 2013). This mixed-method approach ensures a comprehensive
evaluation of the training program from both quantitative and qualitative perspectives.

Participants of the study included 50 randomly selected English language teachers from
public schools in Libya who had completed the BCT course. This sample was drawn
from a total of 150 teachers who had undergone the training, aiming to provide insights
into the program’s impact and effectiveness. Additionally, two course moderators who
had delivered the training participated in semi-structured interviews to offer further
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insights.

Descriptive statistics, such as frequencies and percentages, were utilized to analyze the
survey questionnaire data. This statistical analysis provided an overview of the teachers'
perceptions of the training course, facilitating comparisons and trend identification
across various course aspects. Thematic analysis was applied to the interview data
collected from course moderators. Interviews were transcribed verbatim, and the
transcripts were coded and categorized into themes related to the course's effectiveness
and the challenges encountered by teachers.

Triangulation was used to integrate the findings from the survey questionnaire and
semi-structured interviews. According to Creswell and Plano Clark (2011), triangulation
is crucial as it combines different data types to offer a comprehensive perspective on the
research problem. This method aimed to enhance the validity and reliability of the
findings by comparing and contrasting data from multiple sources. The quantitative data
helped identify common themes in teachers' perceptions, while the qualitative data
provided a more nuanced understanding of their experiences and perspectives. Ethical
approval was obtained to ensure participant confidentiality and anonymity, and
informed consent was secured from all participants. The study's limitations include
potential biases due to the sample size and context. Responses from participants might
include personal biases, and the perspectives provided by course moderators may not
fully represent the experiences of all teachers. These factors could influence the study’s
findings and their generalizability.

4. Results

4.1. Survey Results

The following section analyses the survey results on the BCT program's impact,
focusing on language proficiency, teaching confidence, training effectiveness, student

outcomes, teaching methods, and participant challenges.

4.1.1. Improvement in Language Proficiency and Confidence in Teaching Skills:

Survey | Aspect Pre-Training Post-Training Percentage

Question Change

Q1 Language 46% "good", 24% 32% "good", 66% +42% "very
Proficiency "very good" "very good" good"
Rating

Q2 Language - 32% "good", 66% -
Proficiency "very good"
Rating
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Q17 Improvement in - 62% reported -
Language Skills improvement
Q4 Confidence in 34% "moderately 44% "confident", +18% "very
Teaching Skills confident”, 32% 50% "very confident"
"confident" confident"
Q5 Confidence in - 44% "confident™, -
Teaching Skills 50% "very
confident™

The survey reveals a marked improvement in participants' language proficiency due to
the BCT. Before the training, the majority rated their English proficiency as "good"
(46%) or "very good" (24%) (Q1). Post-training, there was a significant shift, with 32%
rating their proficiency as "good" and a substantial 66% rating it as "very good" (Q2).
This substantial increase in those rating their proficiency as "very good™ indicates a
clear positive impact. Additionally, 62% of participants reported improvements in all
mentioned language skills (speaking, listening, reading, writing) (Q17), further
supporting the effectiveness of the training. Additionally, Participants' confidence in
their teaching skills improved significantly after the training. Initially, 34% were
"moderately confident,” and 32% were "confident" (Q4). After the training, there was a
noticeable shift, with 44% feeling "confident” and 50% feeling "very confident" (Q5).
This increase in confidence levels underscores the training's success in enhancing
teachers' self-assurance.

4.1.2. Impact of Training on Teaching Skills and Student Outcomes

Survey
Question Aspect Results
Effectiveness in  Improving | 62%  "very effective”, 20%
Q3 . " N
Language Proficiency extremely effective
Q6 Effectiveness in  Enhancing | 54% "extremely effective", 26%
Teaching Skills "very effective"
Q15 Most Beneficial Aspect of | 58% "teaching methodologies and
Training strategies”
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36%  "lesson  planning and
Q16 Improvement in Teaching Skills | preparation”, 24% "differentiated
instruction”
Q7 Improvements  in  Student | 54% "very good improvements”,
Performance 24% "moderate improvements

The study revealed the significant impact of the BCT course on enhancing both teaching
skills and student outcomes. Regarding the course's effectiveness, 62% of participants
found it "very effective" for improving language proficiency, and 20% deemed it
"extremely effective” (Q3). When it came to enhancing teaching skills, 54% rated the
training as "extremely effective,” and 26% as "very effective” (Q6). Furthermore, The
training particularly excelled in developing teaching methodologies, with 58% of
participants identifying "teaching methodologies and strategies” as the most beneficial
aspect (Q15). Significant improvements were noted in practical skills like lesson
planning and preparation (36%) and differentiated instruction (24%) (Q16). These
advancements in teaching practices translated into positive outcomes for students, with
54% of teachers observing "very good improvements" in student performance, and 24%
noting "moderate improvements™” (Q7). The results suggest that the BCT course not only
enhanced teachers' instructional skills but also had a direct, positive impact on student
learning outcomes

4.1.3. Support, Recommendations, Satisfaction, and Addressing Diverse Needs

Survey | Aspect Results

Question

Q3 Effectiveness in Improving 62%  “"very effective", 20%
Language Proficiency "extremely effective"

Q6 Effectiveness in Enhancing 54% "extremely effective", 26%
Teaching Skills "very effective"

Q15 Most Beneficial Aspect of 58% "teaching methodologies and
Training strategies”

Q16 Improvement in  Teaching 36%  "lesson  planning and
Skills preparation”, 24% "differentiated

instruction”

Q7 Improvements in  Student 54% "very good improvements",

Performance 24% "moderate improvements"

Participants had varied experiences regarding support and resources, with 52% feeling
they received "enough support™ and 30% feeling they received "somewhat™ but could
have used more (Q19). This suggests the need for more comprehensive and consistent
support mechanisms in future training programs. Recommendations for improvement
included offering "more practical and hands-on training” (30%) and "providing
additional resources and support™ post-training (34%) (Q12). A strong endorsement was
observed, with 78% of participants "definitely" recommending the course (Q13) and
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92% affirming they would recommend it (Q22), indicating high overall satisfaction.
Regarding diverse learning needs, the training was effective, with 54% of participants
feeling it prepared them "very well" and 20% "extremely well" (Q14). Additionally,
78% "strongly agreed” that the training enhanced their understanding of "effective
teaching strategies,” and 38% valued the knowledge on "creating engaging and
interactive lesson plans™ (Q18), highlighting the practical value of the training content.

4.1.4. Challenges in Implementation, Overall Impact, and Support Needs

Survey Aspect Results

Question
Challenaes in 32% faced "limited time for lesson planning

Q11 gesin and preparation,” 28% faced "limited
Implementation "

resources.

Q20 Frequency of 44% "often," 34% "sometimes" used the
Training Application | knowledge gained in teaching practices.
Addressin 54% felt their needs were "very well"

Q21 Partici an%s' Needs addressed, 14% felt it was "moderately well"

b addressed.

08 Impact on Teaching 64% "'strongly agreed" that the training
Capabilities improved their teaching capabilities.

Q9 Improvement in 58% "strongly agreed" that their English
English Proficiency proficiency improved as a result of the training.

Q10 New Insights into 78% acknowledged significant new
Teaching understanding gained from the training.

Participants in the study faced notable challenges when applying the knowledge gained
from the BCT course, particularly due to "limited time for lesson planning and
preparation™ (32%) and "limited resources™ (28%) (Q11). These challenges highlight the
need for improved support mechanisms to fully realize the benefits of the training in
practical settings. Despite these obstacles, the training was frequently applied in
teaching practices, with 44% of participants using the knowledge "often" and 34%
"sometimes” (Q20). This application underscores the relevance and impact of the
training on classroom practices. However, opinions varied on whether the training
adequately addressed participants' specific needs. While 54% of participants felt their
needs were "very well" addressed, 14% felt it was only "moderately well" addressed
(Q21). This suggests that while the training was generally effective, there is room for
improvement in tailoring the course to meet individual challenges and ensuring
adequate support for the practical application. In terms of overall impact, the BCT
course had a profound effect on enhancing teaching skills and English proficiency
among participants. A significant majority (64%) "strongly agreed" that the training was
instrumental in improving their teaching capabilities, indicating that the course was
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well-structured and aligned with their professional development needs (Q8).
Additionally, 58% "strongly agreed" that their English proficiency improved as a result
of the training, which is crucial for effective content delivery and student engagement
(Q9). The course also provided valuable new insights into teaching English, with 78%
of participants acknowledging the significant new understanding they gained (Q10).The
high agreement shows the training was transformative, equipping participants with
innovative approaches that will have a lasting impact on their teaching, enabling them to
adapt and improve continually.

4.2. Analysis and Results of the Moderators' Interviews

This section analyzes interviews with Mrs. Nadia Twati and Mrs. Amina Alshaybani,
presenting results on their roles, the program's effectiveness, challenges identified, and
recommendations for improving the English for Teaching program

4.2.1. Moderators' Roles and Training Effectiveness

The interviews with Nadia Twati and Mrs. Amina Alshaybani reveal insights into their
roles within the English for teaching program and assess the program’s effectiveness.

Nadia Twati, serving as a teacher educator and E-moderator, plays a pivotal role in the
daily operations of the program. She manages online sessions, moderates discussions,
and ensures content delivery is effective. Her involvement is crucial for maintaining
engagement and accessibility. She describes her role: "I make sure that everyone is on
track... I deliver online sessions... and create presentations™ (Q1).

In contrast, Mrs. Amina Alshaybani, as the English Program Project Manager, focuses
on strategic planning and program execution. Her responsibilities include aligning the
program with educational goals and overseeing logistical aspects. She notes, "My role is
to lead on the English for Teaching course™ (Q1). This strategic oversight ensures that
the program aligns with broader objectives and meets teachers' needs.

Regarding the effectiveness of the training course, both moderators observe a gradual
improvement in teacher performance. Nadia points out that while the initial course may
be challenging due to the unfamiliarity with asynchronous learning, teachers show
better results with subsequent courses. She explains, "They enjoy trying everything they
learned in their own classrooms” (Q2). This gradual improvement highlights the
program’s increasing impact on teaching practices.

Mrs. Amina Alshaybani agrees, noting that significant improvements are typically seen
by the second course. She states, ""Teachers generally show significant improvement by
the second course” (Q2). This analysis emphasizes the positive effect of the training on
teachers' skills and confidence, highlighting the program’s success in fostering
professional growth.
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4.2.2. Improvement in Language Proficiency, Teaching Skills, and Implementation
Challenges

The training course has led to significant improvements in teachers' language
proficiency and teaching skills. Nadia reports that teachers have developed a better
understanding of grammatical concepts and effective teaching techniques. She observes,
"Our teachers have been more able to understand different grammatical areas and
different grammatical aspects themselves” (Q5). This deeper understanding enhances
lesson delivery and overall teaching effectiveness. Mrs. Amina Alshaybani notes that
teachers have also improved their classroom management and student engagement. She
states, "Teachers have learned effective techniques for pairing students, managing
classroom activities, and reflecting on their teaching practices” (Q5). These
advancements contribute to a more interactive and productive learning environment.
Implementing the skills gained from the training has presented several challenges.
Nadia highlights that initial course activities were often more suited to resource-rich
environments, which posed difficulties for teachers in less equipped settings. She
explains, "Some of the activities that we delivered in the first phase and some of the
strategies were more suitable for a rich environment or a resource-rich environment"
(Q4). This feedback prompted adjustments to the course content to better align with
public school realities. Mrs. Amina Alshaybani also points out practical difficulties,
such as limited resources and insufficient institutional support. She adds, “"Many
teachers struggle with applying certain activities due to a lack of resources and time"
(Q4). These challenges underscore the need for further adaptation and support in
training materials to meet the constraints of public school environments.

4.2.3. Applying Obtained Teaching Skills and Measuring the Success of the
Training Course

The BCT course has significantly enhanced English language teachers' ability in Libya
to apply new skills. Moderator Nadia Twati noted that teachers have successfully
implemented techniques such as the communicative approach, improved board
management, and enhanced student engagement. Amina, another moderator, observed
that despite challenges like time constraints, teachers are applying their learning
effectively. However, both Nadia and Amina recognized that applying these techniques
could be difficult, particularly in schools with limited resources. The initial training
included activities suited for resource-rich environments, which posed challenges for
public schools. In response, the course content was adapted to focus on low-resource
activities and strategies for managing large classes. The success of the BCT course is
evident from increased participation, positive teacher feedback, and noticeable
improvements in teaching practices. Nadia reported growing participation rates and
positive receptions of the new techniques. Similarly, Amina highlighted the course's
success in guiding EFL teachers in public schools towards more effective teaching
methods.
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4.2.4. Recommendations and Future Support

Both Nadia and Mrs. Amina Alshaybani offer valuable recommendations for improving
the training course. Nadia suggests increasing the frequency of Zoom sessions and
providing more flexibility with assignments. She notes, "Teachers have expressed a
desire for more Zoom sessions and more leniency with assignments” (Q8). This
feedback highlights the need for more interactive and accommodating elements in the
training program. Mrs. Amina Alshaybani recommends incorporating peer observation
and face-to-face interactions to further support teachers. She believes, "Peer-observation
could be a valuable tool to enhance teaching practices" (Q8). Additionally, Nadia
suggests establishing a stronger connection with the Ministry of Education to increase
participation and address broader needs. She proposes, "We need some sort of
connection with the Ministry of Education because... the numbers are very low
compared to the need of the market” (Q10). The interview thematic analysis provides
valuable insights into the English for Teaching training program, highlighting the
effectiveness of the training, current challenges, and recommendations. These findings
are crucial for understanding the program's impact and guiding future enhancements.

4.3. Discussion

Triangulation of quantitative survey results and qualitative insights from semi-
structured interviews strengthens the credibility and validity of the research findings
regarding the BCT program'’s impact on Libyan EFL teachers. The survey data reveals a
significant improvement in teachers' language proficiency, with 66% of respondents
rating their proficiency as "very good" after the training, up from 46% before. This
notable enhancement aligns with the argument of Richards and Farrell (2005) that
continuous professional development enables educators to stay updated with evolving
pedagogical strategies. The BCT program appears to have effectively incorporated
elements of modern, student-centered methodologies. Freeman and Johnson (1998)
emphasize that such methodologies significantly influence language acquisition. They
explain that professional development programs that include these approaches can
greatly enhance teachers' language skills. The observed increase in proficiency among
participants indicates that the training likely included these contemporary best practices,
supporting the program's effectiveness.

In addition to improvements in language proficiency, the survey results show a
substantial improvement in teachers' confidence. Specifically, 44% of participants
reported feeling "confident,” and 50% felt "very confident" after the training. This
increase is corroborated by qualitative feedback, where moderators observed noticeable
enhancements in both teachers' confidence and their classroom practices. Nadia Twati
reported that teachers were eager to apply their new skills, while Amina Alshaybani
noted significant improvements by the second course. Darling-Hammond et al. (2017)
highlight that effective professional development programs are characterized by
sustained duration, content-specific focus, active learning, and collaboration. The
convergence between the survey results and qualitative feedback with Darling-
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Hammond et al.'s (2017) findings suggests that the training not only enhanced teachers'
skills but also positively influenced their confidence, which is crucial for creating
effective and engaging learning environments.

Furthermore, Participants rated the training program highly, with 62% finding it "very
effective™ for improving language proficiency and 54% for enhancing teaching skills.
This positive perception is reinforced by moderators' feedback, which reported
significant improvements and favorable evaluations from teachers. Mirici et al. (2013)
argue that effective training enhances pedagogical skills and aligns teaching practices
with contemporary educational objectives. Similarly, Msamba et al. (2023) demonstrate
that structured training programs positively influence teachers' performance by
equipping them with essential skills for understanding and applying curricula. The high
ratings and positive feedback from participants suggest that the training program was
successful in achieving its objectives, effectively enhancing teachers' teaching practices
and pedagogical skills.

Additionally, Survey data also highlights that 58% of participants found the teaching
methodologies and strategies to be the most valuable aspect of the training.
Additionally, 54% reported "significant improvements” in their students' performance.
This finding is supported by qualitative data, where feedback from moderators indicated
improvements in teaching methods, classroom management, and student engagement.
Mirici et al. (2013) report that training programs significantly enhance teaching
practices and provide essential tools for effective instruction. This correlation supports
the view that improvements in teaching methodologies translate into better student
outcomes, reinforcing the effectiveness of the BCT program.

However, the survey also reveals that while 52% of participants felt they received
"enough support and resources,"” 30% felt they needed more. This discrepancy is further
highlighted by qualitative feedback, which identified challenges related to limited
resources and support, affecting some teachers' ability to apply the training effectively.
Wati (2011) and Rao (2019) emphasize the need for targeted support and practical
applications in training programs. The gap between perceived and actual support
underlines an area for improvement, emphasizing the necessity for equitable distribution
of resources and addressing specific practice areas to enhance the effectiveness of
training programs. Addressing these challenges is crucial for bridging the gap between
teachers' needs and the support provided.

Furthermore, 32% of participants reported encountering significant challenges,
particularly with "limited time for lesson planning” and "limited resources.” These
structural challenges can impede the practical application of new methodologies and
strategies learned during the training. Despite these obstacles, the overall effectiveness
of the course in improving teachers' language proficiency and teaching skills was noted
positively. Moderators observed that resource limitations and time constraints were
significant challenges, with some teachers struggling to implement new activities due to
insufficient resources and time to adapt their lesson plans. Richards (2015) highlights
the importance of ongoing reflective practice in addressing these practical challenges.
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By continuously reflecting on their experiences and identifying areas for improvement,
teachers can find ways to overcome obstacles such as time and resource limitations, thus
enhancing the application of new methodologies and strategies. To conclude, the BCT
program effectively enhanced teachers' language proficiency, confidence, and teaching
skills, though challenges like resource availability and time constraints were noted.
Comprehensive data integration highlights successes and areas for improvement

5. Recommendations for Improvement

Participants recommended more practical training sessions and additional resources to
facilitate the application of learned concepts. This reflects a desire for professional
development offering hands-on, practical experiences that help apply new strategies in
their classrooms. Moderators also suggested enhancing the training with more
interactive components, such as Zoom sessions, peer observations, and opportunities for
real-time feedback. These interactive elements would not only make the training more
engaging but also provide a platform for teachers to practice new techniques in a
supportive environment. This aligns with Wati's (2011) findings, emphasizing the
importance of targeted, practice-oriented professional development programs. Wati
argued that training should not only focus on acquiring new knowledge but also ensure
that teachers have sufficient opportunities to apply this knowledge in their teaching
practice.

The convergence of these insights from both quantitative and qualitative data sources
points to clear steps for improving future training programs. By incorporating more
practical, interactive elements and ensuring that teachers have adequate time and
resources, with better coordination with educational policymakers, to implement what
they learn, training can be more effective. This approach will enhance teaching practices
and lead to improved learning outcomes for students. Participants and moderators
highlighted the value of combining practical training with interactive elements to further
enhance the program. It can be concluded from their reflections that to build on the
current successes, it would be beneficial to consider the following recommendations:

. Enhanced Support: Additional teaching aids and ongoing professional
development are essential, especially in resource-constrained settings.

. Adaptable Training Content: Tailoring materials to meet the diverse needs of
teachers increases relevance and applicability.

. Interactive Elements: The inclusion of peer observations, collaborative

workshops, and flexible learning opportunities contributes to more engaging and
practical training

5. Conclusion
The BCT program has notably advanced the language proficiency, teaching skills, and

confidence of Libyan EFL teachers. The well-structured training, which utilized both
synchronous and asynchronous methods, covered a wide array of teaching strategies and
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language skills. This comprehensive approach is reflected in the increased proficiency
and confidence reported by participants, as well as the improved classroom practices
observed by moderators. However, the program's success extends beyond the content
and delivery; it is also influenced by the environment in which teachers apply their new
skills. While the training provided valuable knowledge and techniques, some teachers
faced difficulties due to limited resources and support in their schools. These challenges
underscore the importance of considering the local context when implementing such
training. To maximize the program's impact, future iterations should incorporate
strategies to better support teachers in diverse educational environments. This includes
enhancing collaboration with local educational authorities to ensure adequate resources
and ongoing support for teachers as they apply their new skills. Additionally, there is a
need for more practical training opportunities and regular face-to-face sessions to
reinforce and practice the skills learned. Strengthening collaboration and support
networks, as well as aligning the training with specific local contexts, will be crucial for
the program’s continued success.

Overall, the BCT program has made a significant contribution to the professional
development of Libyan EFL teachers. By addressing environmental factors and
enhancing practical training and support, the program can further improve its
effectiveness and continue to advance English language education in Libya
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Appendix 1: Results of the Survey
Survey questions/items Items' options Frequency | percentages
Q1Before participating in the British Very poor 0 0%
Council training courses, how would Poor 2 4 %
you rate your language proficiency in Average 13 26%
English on a scale of 1to 5 Good >3 6%
very good 12 24%
Q2After participating in the British Very poor 0 0%
Council training courses, how would Poor 0 0%
you rate your language proficiency in Average 1 2%
English on a scale of 1to 5 Good 16 320
very good 33 66%

Q3How effective were the British
Council training courses in
improving your language
proficiency in English

Q4Before participating in the British
Council training courses, how
confident were you in your teaching
skills on ascale of 1to 5

Not effective at all 0 0%
slightly effective 0 0%
Moderately effective 9 8%
very effective 31 62%
Extremely effective 10 20%

Not confident at all 1 2%

Slightly confident 11 22%
Moderately confident 17 34%
Confident 16 32%
Very confident 5 10%

Q5ATfter participating in the British Not confident at all 0 0%
Council training courses, how confident Slightly confident 0 0%
are you in your teaching skills on a scale Moderately confident 3 6%
of1to5 Confident 22 44%
Very confident 25 50%
Q6How effective were the British Not effective at all 0 0%
Council training courses in Slightly effective 0 0%
enhancing your teaching skills Moderately effective 10 20%
Very effective 13 26%
Extremely effective 27 54%
Q7Have you noticed any improvements No improvements 0 0%
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Q8Do you feel that the British
Council training courses helped
you develop your teaching skills
in English language

English language proficiency?

English language

Q9Do you feel that the British Council
training courses helped you improve your

Q10Do you feel that the British Council
training courses helped you gain new
insights and knowledge about teaching

improvements

in your students' learning outcomes in Slight improvements 5 10%
English language classes since Moderate improvements | 12 24%
participating in the British Council very good improvements | 27 54%
training courses Significant 6 12%

Strongly agree 32 64%
Somewhat agree 12 24%
Neutral 3 6%
Somewhat disagree 3 6%
Strongly disagree 0 0%

!

Strongly agree 29 58%
Somewhat agree 16 32
Neutral 3 6%
Somewhat disagree 2 4%
Strongly disagree 0 0%

!

Strongly agree 39 78%
Somewhat agree 12 24%
Neutral 0 0%
Somewhat disagree 1 2%
Strongly disagree 1 2%

Q11What challenges have you
faced in implementing the
knowledge and skills gained from
the British Council training
courses

Q12How can the British Council
improve the effectiveness of their
training courses in enhancing the
quality of English language
teaching in public schools in
Libya

Limited resources 14 28%
Limited time for lesson planning and 16 32%
preparation

Resistance from students or colleagues 8 16%
Lack of support from administration 12 24%

Offer more practical and hands-on 15 30%
training

Provide more resources and 17 34%
support for teachers after the

training courses

Tailor the training courses to 8 16%

meet the specific needs and

challenges faced by teachers in

Libya
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Offer more opportunities for 9 18%
collaboration and networking

among teachers

We need more time capacity of 1 2%

classes and period

Q13Would you recommend the Definitely yes 39 78%

British Council training courses

to other I_English_language _ Probably yes 14%

teachers in public schools in i

Libya Undecided 2%
Probably not 2 4%
Definitely not 1 2%

Q14How well did the British Extremely well 10 20%
Council training courses prepare Very well 27 54%
yi)u to teach English _Ia;]ng_uage Moderately well 11 22%
g asies to satuderclltsI with dlversg . Slightly well 1 204
ackgrounds and learning needs? Not well at all 1 2%

Q17What specific English
language skills do you feel you

networking with other teachers

Q15In your opinion, what aspects Course content and materials 9 18%
of the British Council training Teaching methodologies and strategies 29 | 58%
courses were most helpful in Feedback and support from trainers 9 | 18%
improving your language

proficiency and teaching skills¢ Opportunities for collaboration and | 3 | 6%

skills

Speaking

Q16What specific teaching skills Classroom management 10| 20%

do you feel you have developed as - -

a result of the British Council Lesson planning and preparation 18| 36%

training courses Assessment and evaluation 3 6%
Differentiated instruction 12| 24%
Communication and interpersonal 7 14%

18%
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have improved as a result of the Listening 1 2%

British Council training courses Reading 2 8%
Writing 4 8%
All the above mentioned skills 31| 62%
None of the above four language skills 1| 2%

interactive lesson plans

Q18What new insights or Effective teaching strategies 14| 28%
knowledge did you gain about Theories of language learning and 2 | 4%
teaching English language as a acquisition
result of the British Council Best practices for teaching English 11| 22%
training courses language learners
Technology integration in language 4 8%
teaching
Learning how to create engaging and 19| 38%

Q21Do you feel that the British

and skill acquisition, with limited
guidance on implementation in the
classroom."

Q19Did you receive enough support | No, not enough support or resources 2 4%
and resources from the British Somewhat, but could have used| 15 | 30%
Council during and after the training | more support or resources
courses to implement the knowledge | Yes received enough support and | 26 | 52%
and skills gained in your teaching resources
practice® | did not require support or resources 2 4%
for implementing the knowledge and
skills gained in my teaching practice
"The course emphasizes knowledge 5 10%

Not at all

Q20How frequently do you have Rarely or never 0 0%

the opportunity to apply the -

knowledge and skills gained from Occa3|-onally A 8%

the British Council training courses | Sometimes 17 34%

in your teaching practice¢ Often 22 44%
Almost Always 7 14%

0%
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Council training courses adequately | Somewhat 7 14%
addressed the specific ne(_eds and Moderately well 7 14%
challenges faced by English language
teachers in public schools in Libya® | Very well 27 54%
Extremely well 9 18%
Q22Would you recommend the Definitely yes 46 92%
British Council training courses to Probably yes 3 6%
other teachers® Not sure 1 204
Probably no 0 0%
Definitely no 0 0%
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Abstract:

Online learning was adopted by Department of Pharmacy Practice at Faculty
of Pharmacy, Elmergib University, Libya when universities were shut down during
COVID-19 outbreak.

This is a cross-sectional study amid to identify students’ views on online
learning. A short-self-administered questionnaire was distributed among
undergraduate pharmacy students enrolled in Faculty of Pharmacy - Elmergib
University, Libya. One hundred thirty-eight students participated. The response rate
was 90.19%. Respondents of the current study supported online learning approach.
They also reported several advantages of this method as well as they have identified
its draw-backs. Online learning method is a safe alternative in case of epidemic or

other circumstances.
Key words: Online learning, traditional learning, class room, COVID-19, pharmacy

Introduction:

In April 2020, universities in Libya were shut down as a result of Corona
Virus Disease (COVID-19) outbreak. Many universities did not have a pre-prepared
an alternative plan to continue the learning process. Therefore, some institutions
decided to adopt an online learning approach. Department of Pharmacy Practice at the
Faculty of Pharmacy, EI-Mergib University, Libya sent through online platforms the
theoretical part of this subject to fourth (the last) year students. In January 2020,
universities in Libya resumed classroom learning under certain COVID-19 control
and prevention measures (Jallul et al., 2022, pp. 1-8).
Traditional learning requires that students physically attend university campus and
take lectures in the classrooms. This method of education has the advantages of face-
to-face interaction between peers and their educators. It also enables them to use other
facilities in the campus such as libraries and laboratories. However, classroom
learning provides a limited flexibility as students must attend the classrooms at
specific times. In addition, traveling to and out the campus every day takes a

considerable amount of time, efforts, and resources (Amiti, 2020, pp. 60-70).

02024/ 53 (poldl) sl 3 il ot




. Pharmacy Students’ Views on Online Learning. ...........cccccevuieainenn. (87.....95)

Online learning has three types; asynchronous (unsynchronized), synchronous
and hybrid approach. In asynchronous type, students are provided with materials via
an online platform, so they can access and/or download the material at any time that
suits them. Synchronous method requires the lecturer and students to interact online
simultaneously. This is a real time distance learning. Though, it lacks the flexibility
provided by the unsynchronized type. The third type is the hybrid type (blended
courses) which is a combination of both asynchronous and unsynchronous forms
(Amiti, 2020, pp. 60-70)

As far as the researchers know, there are no previous studies in Libya that
compare directly pharmacy students’ views on online with traditional learning.
Therefore, Libyan students’ attitudes towards the online learning is completely
unknown. A study conducted in 2009 had identified several barriers in implementing
electronic learning in Libya (ElIZoghbi & Khashkhush, 2013, pp. 333-345). The most
important barriers were lack of funding and technological infrastructure as well as
resistance to changes. Thus, online learning may not be an option for students who
lack internet access.(Rhema & Miliszewska, 2014, pp. 169-190) Although resistance
to change may be less predominant in younger generation, it is not clear whether the
Libyan students would accept online learning or not. The present study explored

students’ views on the asynchronous method of online learning.

Methods:

The current study a qualitative in nature and details of methods used have
been described in the previous article (Abukres, 2021, pp. 8-11). In the present study,
students who had experienced online learning of pharmacy practice course during the
lockdown period were invited to participate and provide their perception about online
education. A pre-test semi-structured questionnaire (In Arabic Language) was
distributed to all students (153 students) who attended final exams of the third and
fourth year undergraduate students at Elmergib University, Al khums, Libya on
March 14, 2021. Since all students participated in the study, no sampling technique
(such as randomization) was used. Ethical approval was granted by the University

Ethical Committee (2021). The students were invited to participate willingly and were
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considered consented once they provided a written informed consent or filled and
returned the questionnaire. The questionnaire was distributed and collected by an
independent supervisor; therefore, the privacy and confidentiality of respondents and
non-respondents have been fully protected. The questionnaire was validated through a
pilot version that included five academic staff members at EImergib University. The
final questionnaire contained five questions. The first question was about participants’
confidence in the safety measures that were applied by the faculty to minimize the
spread of COVID-19 virus. The second question collected students’ views about
which method of the study they prefer. The third and the fourth questions were about
advantages and disadvantages of online education, respectively. The last question
collected the demographic data of the participants. A self-administered questionnaire
was used in the present study because it is convenient, fast and free of charge tool of
data collection. However, it has the disadvantage of low response rates (De Leeuw,
2008, pp. 313-327). To overcome this limitation and obtain a reasonably high
response rate, the researchers used a short questionnaire. For each question, a few
answer options were offered so the participants would need less time to fill the
questionnaire. Additionally, the questionnaire did not inquire about personal details
such as name of participant or any data that may identify the participants.

Data were entered in Microsoft Excel sheet to calculate percentages. Answers to open
question were collected and analysed using verbatim analysis.

Results:

One hundred thirty-eight of the students filled the questionnaire; therefore, the
response rate was 90.19%. The majority of the respondents were female (92, 66.6%).

Number of Participants Based on Their Geneder Number of Participant Based on Their Age
(n=138)
Females, 92 >30V
5%
100
80 Males, 46
o 20-29y
40 N 95%
20
0

Females Males 20-29y = >30y

Figure 1. Demographic data of participants (n=138).
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The dominant age group was 20 - 29 years (95%).[ Fig. 1]

Participants’ confidence in safety measures:

The participants divided almost equally regarding their views on safety measures that
were applied by the faculty to allow the traditional method of education (i.e class
room). While 72 participants (52.17%) said, they were confident and the safety
measures were enough to significantly minimize the risk of infection with the virus.
The other 66 participants (47.83%) did not feel confident in the safety measures,
particularly there were worried about how other students in the faculty behaved (i.e.
they did not completely apply the safety measures). They said they also were worried
because of the possibility of spreading the virus to their parents and oldest family
members.

Online vs. Classroom learning:

The majority of the participants (117, 84.78%) preferred online learning. Only 14
participants (10.14%) though classroom learning is better than online learning. The
rest of the participants (7, 5.07%) did not notice any significant differences between
these educational approaches.

Advantages of online learning:

The question about advantages of online learning had three options; “I can listen to
the lecture at several times”, “I can select the time of the lecture”, and “Other; please
specify”. They were told to select and write as much as they want.

All the participants answered this question, including those who did not prefer online
learning. They also selected the both the first and the second options. Regarding the
third option (i.e. other advantages of online learning), the respondents had the
opportunity to answer as much as they desired; the provided answers were as follows:

There were 81 participants (58.7%) who answered “it saves my time”. Twenty-two
respondents (16%) selected “it saves my money”, either because they need less
money for travel and/or for printing lectures. Twenty-five students (18.11%) though
“it is safer than class-room”. Six respondents (4.34%) selected “it is useful in case of
severe weather and flooding”. Four students wrote (2.89%) “it is quieter and more
peaceful than class-room”.

Disadvantages of online learning:
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Four options were given to collect participants’ views on drawbacks of online
approach; “I could not manage my time”, “I lost the opportunity to ask questions”, “I
had internet issues”, and “other; please specify”. Again, for this question, the
participants were instructed to select and write as much as they want.

Fourteen participants selected the first and the second options, in addition to another
seven students who selected only the second option (i.e. | lost the opportunity to ask
questions).

Regarding the option “other; please specify”, the answers were as follows: five out of
seven who had selected this option (71.42%) respondents said they do not believe
online learning is possible in the practical part of the study. Two students (28.57%)

reported loss of competition with other classmates.

Discussion:

This study explored student’ perceptions about online learning in Libya during
COVID-19 pandemic. Results of the current study reveal that the majority of the
respondents preferred online learning than the traditional education (i.e. classroom).
This is consistent with previous studies (Alsaaty et. al 2016, pp. 31-41; Bolliger &
Halupa, 2018, pp. 299-316). Similarly, in Jordan, a study was conducted by
Abukamar et al, found that most of the participants had a positive attitude towards
online education, and this was evident in their continued interest in taking online
courses(AbuKamar & Kamar, 2022, pp. 841-845). The main reason for preference of
online learning is probably that students thought it is safer, particularly after Covid-19
pandemic era. They also thought it is more flexible and saves their time and money.
In addition, it provided opportunity to review lectures several times, so they can
understand points that usually miss during the classroom learning. Conversely, there
was a study in Saudi Arabia found that the majority of respondents preferred face-to-
face, in-class lectures to online lectures (Almaghaslah et. al), which attributed to the
limited use of technology by the teaching staff at their school(Almaghaslah et. al
2018, pp. 617-621). Alternatively, a hybrid model can be adopted to  improve
outcomes and student satisfaction with the process and the results. For instance,

several studies in different countries have found that the majority of respondents
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valued a combination of online and face-to-face learning methods. As reported in
many countries, such as Nigeria, and Malaysia, respondents showed positive interest
in blended learning (combined face to face and online learning) as more preferable
and suitable for teaching students mostly because poor internet connectivity or lack of

collaboration and interaction during online sessions(Okoro, et. al 2020, pp. 242-248).

Nevertheless, in the current study, respondents thought that the online learning is also
useful in case of bad weather and flooding. This was also reported in a previous study
(Schwartz, et. al 2020, pp. 1-6). This is an interesting comment, particularly in Libya,
where classrooms usually suspended in schools and other educational institutes,
because roads are closed and it is too risky to attend the classrooms.
On the other hand, the participants report several disadvantages of online learning.
Loss of interaction with their lecturer and other students was the most noted drawback
of this learning approach(Suwaed, 2020, pp. 56-62). Some students, probably who
had poor time management skills, said they could not manage their time properly.
This may be caused by that those students stick to a classroom schedule; however,
they were not able to specify time to listen to online lectures.
The major limitation in the current study is the small sample size; which makes it
difficult to generalize the study findings. However, the response rate was high and all
the participants had already experienced online learning, which add a value to their
responses. Another limitation was using only one method of data collection (i.e. self-
administered questionnaire). This method does not collect in-depth data that could be
obtained by other methods such as face to face or telephone interviews.(Bowling,
2005, pp. 281-291)
Conclusion:
Participants of the current study supported the online learning approach. They noted
its advantages of flexibility, time and money saving. They also thought it is a safe
method of learning during epidemics and in cases such as extreme weather.
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